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THE PERCEPTION OF SINGLE-PARENTED AND DUAL-PARENTED CHILDREN
BY MARRIED AND DIVORCED TEACHERS

Larry A. Blackmer, Ed.D.
Western Michigan University, 1987

The single-parented child has become a focal point of atten
tion for many educators.

Concomitant to the increase in the number

of children coming from families that have experienced divorce of
parents is an increase in the number of professional persons who
have experienced divorce as adults.

The nation's schools are

becoming more populated with single-parented children, and are
being taught by teachers who are divorced or have experienced
divorce.
The problem presented in this study questions if the inter
action of the marital status of the teacher (divorced or married)
and the status of the child (single-parented or dual-parented) will
affect the teacher's perception of the child's behavior.
Forty-eight teachers observed a video tape of two preschoolaged children.

Using a rating scale, teachers assessed the

behaviors of the children on the basis of the frequency and inten
sity of expression of each of twelve different behaviors.

The role

of each child was allowed to vary from that of a single-parented
child to that of a dual-parented child.

In this study, single-

parented was due to the divorce of parents.

Teachers were both

married and divorced and acted as the observers/raters.

Two-way
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fixed effects analysis of the variance was used in the analysis of
the mean scores for
The researcher
teacher, as well as

the ratings of each behavior.
concludes that the marital status of the
the status of the child, both single anddual

parented, contributes to the difference in the way that children
are perceived by teachers.

The tendency appears to be that

teachers, regardless of their marital status, perceive singleparented children differently than they perceive dual-parented
children.

It is also evident that the marital status of the

teacher affects the
children.

perception of the behaviors of both types of

Although observed only once in this research, the

combined interaction of the marital status of the teacher and the
parental status of the child occures resulting in a difference in
the perception of the child's behavior by the teacher.
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CHAPTER I

NEEDS STATEMENT

If current trends continue, approximately one half of the
children born in 1980 will live in a single-parent household by the
time they reach their 18th birthday (U.S. Bureau of the Census,
1980).

The increase in the number of children involved in the

divorce of their parents, currently over one million each year
(U.S. Bureau of the Census, 1980), has resulted in a 68$ increase
in the number of single-parented children in the nation's schools
since 1970 (McPhee, 1983).
The children that were born in 1980 have now reached school
age, and approximately 50$ of them will become single-parented
while attending the nation's schools.

Not all will experience the

single-parent status at the same time, with the event being spread
out over the grades kindergarten through grade 12.

Loss of a par

ent, of which 90$ will be due to divorce (McPhee, 1983), will be
experienced by children during different stages of physical and
intellectual development.

What effect such a loss will have on

children is open to speculation.

Attempts to gain understanding

relative to the single-parented child and academic success have,
however, been undertaken.
In 1980 the National Association of Elementary School Prin
cipals, in association with the Kettering Foundation, retained
F. F. Brown to conduct a study of the academic success of single1
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parented children.

In that study, Brown concluded that the single-

parented child is "at risk" for school failure, and associated
several behavioral formats with that population as being caused by
the single-parent condition (Brown, 19B0). The report gained
creditability due to the endorcement by the National Association of
Elementary School Principals.
Shortly after the publication of the Brown study, the United
States Census Bureau released, in 1980, its findings relative to
the status of the American family.

The census figures showed what

school officials had already been noting; that is, an increase in
the number of single-parented children in the nation's schools.
Perhaps largely due to the Brown study and through applying the
middle-class ethic that idealizes the family, school personnel
began to question what effect being from a single-parent family
would have on academic success.

The question has not yet been

answered, and assumptions as to causes of behavioral changes and
academic success remain.
It would be misleading to assert that the Brown study was the
first effort to address the problem of single parenting on the
behavior of children.

Many researchers employing a variety of

methods have attempted to address the problem, if any, of being
raised in a single-parent environment.

The Brown study, however,

was one of the first studies that examined the child within the
school unit and not just as a member of a family unit.

Perhaps for

that reason, the Brown study was given greater importance than
previous studies that were of a more social-psychological nature,
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3
and grounded more in the events of divorce than in the behavioral
effects on children.

A review of the many studies relative to

academic success is provided in Chapter II of this dissertation and
is considered to be a basis from which the research premise for
this study was constructed.
The research of Brown has been challenged on the basis of its
research design, and value orientation bias has been suggested as
being of major importance relative to the reported findings (e.g.,
Clay, 1930; Lavine, 1982).

In regard to the issue of research

design, it is important to note that the Brown study was an ex post
facto design in which data were analyzed relative to an assumption
of a problem (Lavine, 1982).

Such ex post facto research according

to Kerlinger (1973) has three major limitations:

(1) the inability

to manipulate independent variables, (2) the lack of power to
randomize, and (3) the risk of improper interpretation.
Continuing, Kerlinger (1973) warns,
The danger of improper and erroneous interpretations
in ex post facto research stems in part from the plausi
bility of many explanations of complex events. A predicted
(or unpredicted) relation in ex post facto research may
be quite spurious, but its plausibility and conformity
to preconception may make it easy to accept, (p. 391)
Merton (cited in Kerlinger, 1973) cautions "that post factum
explanations do not lend themselves to nullifiability, because they
are so flexible.

Whatever the observations, new interpretationscari

be found to 'fit the facts'" (p. 391).

The positions presented by

Lavine and Clay, and supported by Kerlinger, are appropriate
positions relative to the Brown study.
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It can be argued that the issue of the single-parented child
in the classroom relative to academic success needs to be studied
under the control of an experimental research design.
It is appropriate to review the basic construct by which
education is delivered within the American school setting.

Within

the organizational framework of schools, teachers interact with
children for the purpose of promoting learning.

Section 108 of the

Michigan School State Aid Act, Number 451 of 1976, refers to the
involvement of teacher and child within an educational setting as
being a touchstone for the financing of educational programs within
that state.

It would be difficult to argue that the delivery of

educational programs does not include some form of interaction
between student and teacher.
Lavine (1982) suggested that teachers' expectations relative
to their perception of the behavior of children and relative to the
success of children are factors in the academic success of the
child.

Clay (1980) demonstrated that single parents anticipate

that teachers will hold different expectations for their children
than for dual-parented children.

Ebel (1968) supported the

contention that grades, as assigned by teachers, are not pure
indicators of the student's ability but are subject to the
interaction of student and teacher on other variables.

These

findings suggest that teachers are factors in the educational
outcomes for children.
When the issue of the academic success of children is raised,
it becomes appropriate to examine academic success by its various
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measures.

Provided in Chapter II is a review of the literature on

this subject.

An examination of aoademio success that does not

consider the teacher as a variable and examines some measure
relative to student behavior is shortsighted.

Teachers are a part

of the overall process that is called education, and are a variable
in this study.

The design contained in this research addresses the

dynamic relative to the student/teacher relationship.

The student

may be from a single-parented or dual-parented household.
teacher may be married or divorced.

The

Interactions are considered as

being the result of either single-parented or dual-parented status
for the child, and married or divorced status for the teacher.

The

variables are studied relative to the relationship of teacher to
child and the possible affect that the variable may have on the
perception of the child by the teacher.

Changes in perception may

affect the educational process for the child and ultimately affect
academic success.

Problem Statement

The researcher suggests that the problem in need of study
is:

"Will the interaction of the marital status of the teacher and

the parental status of the child affect the teacher's perception of
the child's behavior?"
Historically, the emphasis on the success of the single-parent
child has been on the behavior of the child within the educational
setting as that behavior relates to the various measures of
academic success; namely, grade point average and other Standard
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ized measures.

The consideration of bias because of the

interaction of student and teacher has also been examined but only
through methods that have employed single variable analysis and by
methods that have been largely ex post facto.

The research

presented in this study extends previous studies in that it
examines academic success as an outcome of the combined interaction
of multiple variables among students and teachers.

It examines

that interaction using an experimental design where the singleparented, dual-parented status of the child and the marital status
of the teacher, married or divorced, are treated as variables.

It

is believed that through this approach greater understanding of the
dynamic of student and teacher relationships is gained and that the
body of understanding relative to the single-parent child is
increased.

Organization of the Study

Introduced in Chapter I is the need for the study, the state
ment of the problem, and the organization of the study.
In Chapter II, a review of the literature is presented rela
tive to the topic of the single-parented child and academic
success.

The review presented is designed to accomplish two

objectives:

(1) address the issue of academic success by its

various measures relative to the 3ingle-parented child and (2)
develop the position that perceptions by teachers as they relate to
an interaction model as proposed by this researcher are factors in
the determination of student success.
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Presented in Chapter III are the procedures and methods to be
used to conduct the study.

Samples are described, and concepts are

operationalized and presented.
In Chapter IV analyses of the data are presented for each of
the variables that were under study.
In Chapter V relative findings of the research are discussed,
conclusions are drawn, the implications of the study are addressed,
and suggestions are made relative to future research.

Summary

In Chapter I, the researcher suggested that single-parented
children are appropriate subjects for study in that the numbers of
single-parented children in the school setting are approaching 50%
of the student enrollment.

Further, it was suggested that the

methodology used to study the success of the single-parented child
should include the teacher and the dynamics of the relationships
that exist between teacher and child.

It is suggested that biasmay

be a factor within that dynamic, and that it may adversely affect
the relationship between teacher and child resulting in decreased
academic success for the child.

Finally, the research problem was

presented in which two conditions for the variable for teacher
status and two conditions for the variable for child status
interact relative to the perception of a child's behavior.
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CHAPTER II

REVIEW OF THE LITERATURE

Presented in this chapter is a review of the literature that:
(a) addresses the "at risk" question, (b) identifies the models of
divorce and their effects on child behavior, (c) presents the
research that has been conducted relative to the single-parented
child and academic success, and (d) illustrates the need for
further research that utilizes the design presented in this study.
Historically, the research that has been conducted has been
largely of an ex post facto nature and has failed in appropriate
design for such studies (Lavine, 1982).

Researchers have employed

grade point averages, standardized test scores and other measures
in an attempt to demonstrate that single-parented children were "at
risk" for school failure. (Hetherington, Cox, & Cox, 1981a).

These

methods and the research which they generated have failed to iden
tify the many other variables that may have been operating in the
life of the child who was experiencing the divorcement of parents.
The studies included in this review illustrate that the "at
risk" question has been raised and also illustrate that an over
simplification of the problem has been common place.

The body of

knowledge generated through previous models has not been signifi
cantly increased and the "at risk" question remains relative to the
single-parent child.
The literature reviewed in this study describes several
8
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possible models by which divorce may be explained.

One of the

models describes divorce as a process that involves a sequence of
changes in life circumstances that adults and children may be
expected to experience as the divorce progresses.

The events for

both child and adult have been examined and are considered here to
be relevant to this study as both children and adults are included
within its design.
The second model reviewed describes the effects of the divorce
process relative to cognitive development and as it affects the
development of approaches to problem solving.

In this approach,

the child is seen to be "at risk" for failure due to impaired
development of essential learning skills.
A third category of the literature reviewed illustrates that
many different approaches to understanding the complexity of the
single-parented child have been taken relative to the subject, and
that a variety of contradictory findings have been reported.

The

review indicates that previous methods which studied grade point
average (GPA), intelligence quotions (I.Q.), and standardized test
scores and utilized models that examined the behavior of the child,
and not the interaction of child and teacher, are not sufficiently
comprehensive to be generalizeable to larger populations.
In the final section of this chapter, comment is made relative
to the use of post hoc and ex post facto research in the design of
previous studies.

The researcher proposes a model for examining

the perception of the single-parented child by the teacher as it
relates to academic success and proposes an experimental design
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that accommodates multiple variable functioning.

The approach

taken in this study is based on the following logics

(a) first

address the "at risk" question relative to the single-parented
child, (b) review the existing literature for problems in design or
interpretation, then (c) propose a model that examines the
relationship of teacher to student as it relates to the perception
of the child's behavior by the teacher.
Presented in this study are the steps (a) and (b) above which
lead to an examination of academic success based on the interaction
of the variables of the teacher's marital status and the child's
single-parented or dual-parented status.

The interaction of these

variables are believed to affect the teacher's perception of the
child. This difference in perception may be significant enough to
alter the child/teacher relationship and negatively affect the
academic success of the child.

Also presented in this chapter are

research hypotheses derived from the steps presented above.

The

design presented addresses academic success but not as a direct
function of child status.

It suggests that as perceptions change,

relationships are altered, perhaps in a negative way, thus reducing
the quality of relationships which ultimately affect the
educational environment and the success of the child.

The Single-Parented Child and School Failure

The study conducted by Brown (1980) for the Kettering Founda
tion and the National Association of Elementary School Principals,
reported that a larger portion of low achieving children were from
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single-parent homes when compared with children of two-parent
households.

Brown (1980) described the research as "a search for

clues as to how seriously children are affected after going through
the trauma of seeing their family come apart" (p. 5.58)•

Brown

(1980) described his study as "the first large-scale study of
behavioral differences in school children from diminished families"
(p. 538).
The Brown study was conducted at the end of the first semester
of the 1979-80 school year.

The sample consisted of children from

15 schools with a total of 8,286 students.

This population was

derived from 11 elementary schools and 4 high schools in 12
states.

Single-parent families were considered to be those in

which the child lived with one natural parent or one foster parent.
The two-parent family was defined either as having both natural
parents or as one natural parent and one stepparent.
Brown's study has been challenged by many researchers.

One

concern has been the selection of the definition of the two-parent
household which does not account for the fact that children
residing in a home with a stepparent may have experienced the
trauma of divorce due to a previous marriage of the existing
parent.

In effect, children from this sample may not have been

from an experimental aspect "different" from their single-parent
peers.

The Brown study stated that a number of categories and

comparisons were presented in percentages relative to dropping out,
achievement, mobility, tardiness, absenteeism, disciplinary
problems, suspensions, and expulsions.

Brown (1980) nonetheless
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concluded:
Thus the early results of the study indicate that
there are disproportionate numbers of children from
one parent families in both the high-achievement
and low-achievement groups at the elementary level.
While the low numbers in the high achievement group
are distressing, the high numbers in the lowachievement group are alarming. Differences among
high school students are less dramatic in both the
high and low achievement areas, but there is still
a disproportionately high number of secondary
school students from one parent and other situa
tions in the low achievement group. Schools must
pay particular attention to this phenomenon.
(p. 539)
Brown's study or at least the way in which educators and lay
men interpret it leads one to assume that there exists a problem
within the school relative to the functioning of the single-parent
child.

As Brown (1980) stated:

Family circumstances are changing so rapidly from
the traditional two-parent situation to the phe
nomenon of a single-parent family head that the
specter of lower performance by increasing numbers
of students hovers over the schools. No one can
say to what extent lower pupil performance results
from parent separation— selection factors are obvi
ously at work here— but we are now discovering that
serious behavioral problems often characterize chil
dren of one-parent families, (p. 539)

Misconceptions

Educators understand what characteristics make good
students.

Good students are:

(a) on time, (b) prepared,(c)

cheerful, (d) responsible for their actions, (e) obedient, (f)
interested in the subject matter, and (g) require little
supervision.

Students with these characteristics often succeed

even though they may not possess academic prowess.

Conversely,
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students that are:

(a) frequently truant, (b) frequently

unprepared, (c) sad or subdued, (d) irresponsible, (e) defiant, (f)
lack interest in the subject or in learning, and (g) need
supervision are judged by the teacher to be poor students and may
have questionable success.

These characteristics were reported by

the research of J. D. Herzog (1974) who studied father-present (in
this case dual-parented) and father-absent (single-parented) boys
and noted that:
Father-present boys do better in conforming to the
school's routine expectations: absorbing the specific
arithmetic taught, trying hard to do their work,
and being quiet and cooperative. Father-absent boys
do better on novel tasks . . . and are considered
"troublesome" by their teachers, (p. 80)
Referring to the Brown (1980) study, Lavine (1982) suggested
"the assumption of a 'problem' biases the research (of Brown).
Consequently, results of the study conclude that single-parent
children have lower academic achievement and more expulsions,
suspensions, discipline problems, truancies and tardiness than
their dual-parented peers" (p. 6).

Clay (1980) also commented on

the Brown study, suggesting that the study was misleading and harm
ful.

According to Lavine (1982), the "dissemination of misleading

results, such as those of the Kettering Foundation (per Brown) have
the possible effect of the perpetuation of generalizations, perhaps
even misconceptions about children who live in single-parented
households" (p. 7)*

One might question what effect these general

izations and misconceptions may have on the way in which
practitioners (e.g., teachers, counselors) interact with single-
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parented clientele.
Lavine (19B2), citing Brophy and Good (1974) and Sloan (1978)
as examples, stated:
A large number of researchers, using a variety of
methods have unequivocally found that teachers do
hold differential expectations for students which
can inappropriately affect the teacher's inter
action with students and creative pattern of
teacher-student interaction which affects student
achievement and self esteem, (p. 7)
The statements of Lavine and others relative to the expecta
tions that teacher and other professionals and lay persons hold for
children from single-parent homes may have been the product of
their value orientation.

Crosby (1980) commented on this value

orientation by observing that, "the vow, for as long as we both
should live not only reflects the high value society places on
marriage, but also the negative connotation that divorce means both
personal and marital failure" (p. 52).

D. Barclay (1969) perhaps

even more clearly stated the middle-class ethic and understanding
of child rearing when she reported, "that children are best reared
in a home with two loving understanding parents is so obvious as to
need no statement" (p. 59).

McCord, McCord and Thurber (1962)

suggested that "this viewpoint is so prevalent that it comes close
to heresy to question it" (p. 36l).

William Goode (cited in

McCord, et al., 1962) stated that:

At every developmental phase of childhood, the
child needs the father as an object of love,
security, or identification, or even as a
figure against whom to rebel safely. It
would be surprising if the absence of
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the father had no effect on the child,

(p. 361)

It was this value orientation and attitude that may have
influenced the orientation of previous research which treats the
single-parent condition as an aberration of the normal condition
which is defined as being dual-parented.

Cogswell (1975) commented

that, "the myth of the idealized nuclear family has become
untenable" (p. 391).

Yet researchers continue to study all other

forms of family life against that model, despite it comprising only
approximately 16% of the American family way of life (U.S. Bureau
of the Census, 1980).

C. Herzog and Sudia (1973), commenting on

studies of the single-parent family, pointed out that to study such
families as deviate or pathogenic may have provided too narrow of a
framework and that studies that viewed the single-parent family as
an aberration of the nuclear family may have biased research.
Lavine (1982) warned that "focusing too much attention on singleparented children can serve to set them apart and make them
different" (p. 6).
In the study conducted by Lavine, over 50# of the teachers
indicated that they expected children from single-parented families
to be more likely to possess certain negative psychosocial
attributes.

In that study, low academic expectations for children

from single-parent families were forecasted by teachers, as were
expectations for reduced functioning in reading and as a factor
contributing to the attribute of incomplete homework.
Lavine (1982) concluded:
When viewed in the context of a body of literature
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which demonstrates a high correlation between
teacher expectations and student achievement in
self-esteem, findings of the present study imply
that teachers' negative expectations of singleparented children may have impact on their
students' performance, (p. 15)

Teachers and Middle-Class Value Orientation

For the most part, teachers have come from the middle-class in
society (U.S. Bureau of the Census, 1980).

Their value systems

typify the value system of the middle class which holds the act of
marriage in high regard and the act of divorce in low regard.

The

studies conducted on teachers contain the middle class bias toward
divorce and, by extension, a bias against the children of divorced
parents.
Divorce is not just a phenomenon of the lower class, but
rather is well represented in the middle and upper classes with
nearly equal representation (U.S. Bureau of the Census, 1980).
Teachers are affected by divorce, as is evidenced by the fact that
many single, formally married teachers are found in the teaching
ranks.

One can question whether or not their life experiences may

affect their perceptions of children, perhaps causing a change in
the way that they relate with a child due to the child's parental
status.

If studied, will one find that teachers having experienced

divorce as adults relate differently with the single-parented child
than will teachers who are married and have never been divorced?
Will this difference in perception affect relations more positively
and negate the negative effects suggested by research to be true of
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teachers as a group?
Lavine's findings (1982), which suggest negative expectations
for single-parented children, appear to be substanciated as one
further examines the research of Brown (1980).

Brown (1980)

approached the data relative to single-parented children from the
negative viewpoint suggesting that "we are now discovering that
serious behavioral problems often characterize children of oneparent families" (p. 537).

Brown found data to support the idea

that single-parented children do not perform or behave as well as
dual-parented children.

It may be argued that much of the data

analyzed by Brown came from the subjective analysis by teachers,
counselors, and administrators and, therefore, the data may have
been biased by the value systems of the educational community so as
to reflect what the researcher expected to find.

Research Findings and Academic Success

The findings of Brown (1980) are not without support.

Other

researchers have also reported relationships similar to Brown's in
the academic success of single-parent children within the single
parent family.

Most notable are the studies of Broman, Nichols and

Kennedy (1975), Hetherington (1972), Illardi (1966), Pedersen,
Ruberstein and Yarrow (1973), and Willerman, Naylor, and
Myrianthyopoulos (1970).

These studies reported negative

differences in behavior and achievement of preschool-aged children,
from single-parented and dual-parented households.
Collins (1970), Cortes and Fleming (1968), Deutsch and Brown
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(1964), Douglas, Ross and Simpson (1960), Edwards and Thompson
(1971), Hess, Shipman, Brophy, Bear and Adelburger (1969), Rees and
Palmer (1970), and Solmon, Hirsch, Scheinfeld, and Jackson (1972)
studied elementary school-age children and reported lower intelli
gence test scores for children from one-parent homes compared to
children from two-parent homes.
In other studies, Collins (1970), Douglas, et al. (1968),
Feldman and Feldman (1975), Jaffe (1966), and Sutherland (1930)
reported differences in academic performance of junior and senior
high school students from single-parented and two-parent
households.

Studies of college-aged students have not been per

formed in abundance.

Several studies have demonstrated that

differences also appeared at this level.
Just as there is support in the literature for the relation
ship suggested by Brown, other researchers, (e.g., Atkinson &
Ogaton, 1974; Birnbaum, 1966; Kitano, 1963), reported no signifi
cant difference between scholastic grades of one- and two-parent
family students.

Hunt and Hunt (1977) reported that students from

single-parent homes did better under some circumstances than did
their peers from two-parent households.

A Model for Divorce and Achievement

Much of the research that is identified above was approached
from the traditional social-psychological model of divorce and
achievement.

In this approach, divorce is conceptualized as a

process involving a sequence of changes in life circumstances over
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a period of time rather than as one single event.

Within this

conceptualization, it is assumed that children as well as their
parents are confronted with different stresses and adaptive
tasks.

Adjustment is relative to how the child or parent handles

these stresses and adjusts to the task at hand.
Achievement under this approach was largely a measure of aca
demic performance as measured by some form of teacher-made or stan
dardized test.

The latter may have been used as a measure of

academic achievement or intelligence measurement.

Other reports

such as quantitative and verbal reports may have been used as
measures of achievement.

Teacher assigned grades and other forms

of evaluations were also commonly used within research.
The most complete analysis of divorce and it3 effect on chil
dren was performed by Hetherington, et al. (1981 a).

It was noted

earlier that the emphasis on research relative to the singleparented child was relatively new, and that most of that research
was sociologically based.
was more comprehensive.

Hetherington's, et al. (1981a) research
An analysis of the research performed by

Hetherington, et al. (1981 a) illustrates the need for continued
research and illustrates the orientation that dominates the study
of the single-parent family.
The theories regarding divorce and separation by Bohannan
(1970)» Goode (1956), Hetherington (1972), Hetherington, Cox and
Cox (1978, 1981b), Krantzler (1973), Smart (1977), Wallerstein and
Kelly (1976, 1980), Weiss (1975), and Wiseman (1975), describe
divorce as a life transition involving a series of stages in which
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certain emotional and social problems must be solved.

Almost all

theories of divorce are based on crisis theory and include several
common stages.
divorce.
conflict.

These theories parallel the common understanding of

The first stage is one of alienation and is marked by
In the terminology of laymen, the couple is having

"marital problems."

This stage usually progresses rapidly and is

marked by the decision to divorce.

Following this stage, the

family exhibits evidence of disequilibrium both within the family
structure and in personal or individual behavior as family members
begin to adjust or take on new roles and/or identities.

The final

stage in this model occurs when the members of the unit begin to
accept the reality of the divorcement and begin to reorient
themselves to the new condition.
According to Wallerstein and Kelly (1976, 1980), this process
was marked by adjustments for each member of the family
emotionally, and social adjustments were frequently observed by
others.

Throughout the process, stressors were placed on members

of the family unit for which stress-reducing behavioral formats may
not have been available.

Without appropriate behavioral formats,

behaviors may have appeared to be random, inappropriate, or
contrary to the expectations of others, and inconsistent with the
learned behaviors that were appropriate while the person was
married or living in a stable family unit.

Divorce and Being "At Risk"

Hetherington, et al. (1981a), in analyzing Briscoe, Smith,
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Robins, Marten, and Gaskin (1973), Guttentag and Salasin (1979),
Hetherington (1972), Hetherington, et al. (1979a), and Pearlin and
Johnson (1977), reported findings that suggested that divorced
mothers were more likely to be emotionally distressed than were
married mothers and that children and divorced families as a whole
were at increased risks of encountering parent-child relationships
associated with adverse emotional outcomes.

Hetherington, et al.

(1991 a), in a further analysis of Fulton (1976), Hess and Camara
(1979), Hetherington, et al. (1979b), Kelly and Wallerstein (1976),
and Wallerstein and Kelly (l974» 1975» 1976, 1930), suggested that
the responses of children in the immediate period following
separation and/or divorce showed indications of emotional distress
such as fearfulness, inhibitions, habit disturbances, and
neediness.
Rutter (cited in Hetherington, et al. 1931a) reported that
"there is also evidence that children who have been exposed to
chronic stress or several concurrent stresses may be at appreciable
psychiatric risks compared to children who experience only a single
stressful event" (p. 9 ).

Hetherington, et al. (198la) reported

also that "it is not usually until after the first year following
divorce that there appears a reduction in tension and an emergence
of a sense of well-being" (p. 8).

Camara (1980) concluded that

most children experience the transition period after the divorce of
their parents as painful and stressful and that for some children
the divorce may have offerred an escape from the destructive
elements of a family that was under stress.
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Research of Wallerstein and Kelly (1976) suggested that the
child's ability to adapt to the stresses and role changes may vary
with the child's age, sex, or developmental status.

Young children

were often found to blame themselves for the events that precluded
and led to the actual event of divorce of their parents.

This was

thought to be a response due to the young child's egocentric
orientation and rather restricted cognitive and social
development.

Wallerstein and Kelly (1974) also reported that the

young child had difficulty in interpreting complex behaviors of
parents during the weeks and months preceding the act of divorce
and often interpreted these behaviors using their own situation as
the only point of reference available to them.
The research of Wallerstein and Kelly (1976) also suggested
that the older child, having reached adolescence, may have
experienced the act of divorce and the subsequent conditions
attendant to the act with considerable pain and generalized anger
toward one or both parents.

Children in the adolescence age group

tended to turn the feelings associated with the family disruption
outward and toward others unlike the self-blaming behaviors of
younger children.

Unlike the younger child, the adolescent could

have more accurately assigned responsibility and, when the initial
trauma had passed, resolved questions of loyalty to each parent.
This age group tended to adjust more quickly to the changes
relative to accessibility of parents and tended to cope more
readily with changes in economic conditions, and other
environmental changes such as change in school or residence.
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The research of Hetherington, et al. (1961a) and others seemed
to suggest that the trauma associated with divorce was significant
but that most children could cope with and adapt to the crisis if
it was of a short term nature, and could return to normal
functioning within a few years.

Wallerstein and Kelly (i960) found

that children who experienced academic problems during the divorce
process were performing at their pre-divorce level in the second
year following the initial trauma.

Academic Achievement and Its Measurements

With an understanding of the significance of the divorce event
for both the adult and for the child, the topic of academic
achievement, in the context of single-parentedness, can be
explored.

Attention is given to several measurements of academic

success:

(a) scholastic achievement and intellectual functioning

as measured by standardized tests, (b) cognitive performance as
measured by verbal or quantitative scores, (c) I.Q. measures, (d)
constructs such as field independence and analytic thinking, (e)
measures of creativity and flexible thinking, and (f) teacher
evaluations relative to classroom achievement.

Achievement Tests

Achievement tests are used to assess learning in basic
skillsor in general knowledge.

Tests such as the California

Achievement Test (1979), Iowa Test of Basic Skills (1983),
Metropolitan Achievement Test (1978), the Stanford Achievement Test
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(1932), and the Science Research Associates Achievement Series
(1931) are commonly used instruments in studies where academic
success or achievement are to be studied.

These tests are

generally believed to provide measures of the student's past per
formance, acquisition of knowledge and prior achievements.
Achievement tests have the advantage of relatively easy admin
istration and standardization, and have sufficient statistical
refinement so that results can be considered to be reliable.
measures of the validity are readily available.

The

These instruments

tend to report an individual's performance against that of a stan
dard population from which the test is normed.

Such instruments

have been employed in numerous studies relative to the achievement
of single-parented and dual-parented children.

Of the 30 studies

reviewed by Hetherington, et al. (1981a), 19 reported that children
from one-parent homes received lower scores on achievement tests
than did children from two-parent homes.

Hedges and Majer (1976)

reported that although achievement tests have high predictability
for academic success based on a total population, the same tests
were not necessarily predictive of the academic achievement of an
individual or of a particular population.
There are data to suggest that scores on intelligence or
achievement tests are stable but that fluctuation may occur during
times of stress or emotional disturbance in the lives of those
being tested.

No longitudinal studies have examined intellectual

performance among children experiencing actual parental loss.
Similarly, only a few studies have taken into consideration the

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

25
time at which the parental loss occurred and/or when the
disturbance in the household began.

Most studies group children

into either single-parent, often father-absent, or two-parent units
without attention to the time of onset or of the duration of the
single-parent status.

Such mixing according to Wallerstein and

Kelly (1980) made it difficult to determine if noted fluctuations
in scores were due to immediate stress or were the results of
residues from earlier times.

Intelligence Test

Researchers have used I.Q. scores as measures of progress for
children in single-parented and dual-parented households.

Broman,

Nichols, and Kennedy (1975), Hetherington (1972), Illardi (1966),
Pedersen, et al. (1973), and Willerman, et al. (1970) have reported
depressed I.Q. test scores for preschool and infant children from
single-parented homes.

Eight of the thirteen studies analyzed by

Hetherington, et al. (1981 a) (e.g., Collins, 1970; Cortes &
Fleming, 1968; Deutsch & Brown, 1964; Douglas, Ross, & Simpson,
1968; Edwards & Thompson, 1971; Hess, Shipman, Brophy, Bear, &
Adelburger, 1969; Rees & Palmer, 1970; Solmon, Hirsch, Scheinfeld,
& Jackson, 1972) reported lower scores for elementary-aged children
on intelligence tests of children from single-parent homes when
compared to children from two-parent households.

Of eleven studies

reviewed for junior high and high school aged children, six studies
(Collins, 1970; Douglas, Ross, & Simpson, 1968; Feldman & Feldman,
1975; Jaffe, 1966; Sutherland, 1930) reported differences between
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scores of children from single-parent families and two-parented
families.

A common element in the research reviewed above was that

it failed to control for (a) socioeconomic status, (b) racial or
ethnic background, (c) onset of the single-parent condition, (d)
reason for loss of parent, and (e) duration of parental separation.
Several researchers have stated that growing up in a single
parent household affected the process of intellectual development,
resulting in the single-parented child developing patterns of
cognitive performance that were different from that of the twoparented child.

The resultant research has developed two primary

leanings or hypotheses relative to the single-parented child.
Carlsmith (1964) advanced the "identification hypothesis,"
which suggested that cognitive style and the approach to problem
solving were part of the process of sex role typing and were deter
minate on the process of identification with one of the parents.
Thus, a child identifying with only one parent took on the sex role
characteristics of that parent and incorporated the parent's cogni
tive style.

In the father-absent home, which constitutes the

majority of single-parent households, the child identified with the
more verbal, cognitive style of the mother.

Carlsmith (1 9 6 4 )

suggested that boys reared in a female-dominated household (father
absent) would not identify with the more analytical male model but
would assume the more verbal, cognitive style of the mother.
The second hypothesis proposed by Nelson and Maccoby (1966)
suggested that the loss of a parent was stressful and that such
stress resulted in anxiety which interfered with the cognitive
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function that was basic to problem-solving and mathematical skill
attainment.

Verbal development, according to this "anxiety inter

ference" hypothesis, was not as adversely affected.

Verbal score

increases were suggested as possible under this hypothesis in that
stressful events triggered anxiety which resulted in stress reduc
tion strategies such a3 fantasizing and creative expression.

Quantitative and Verbal Measures

Just as with the studies conducted on I.Q. or standardized
tests, the Quantitative-Verbal (Q-V) score studies led to ambiguous
results.

Berstein (1976), using the Iowa Test of Basic Skills

(1983) and father-absent samples due to divorce, demonstrated
differences in the cognitive patterns between a father-present
group and father-absent group of school-aged children.

Father-

absent boys and father-absent girls had lower matheraatic percentile
scores than did children from father-present groups.

The

differences were significant for the father-absent girls.
Jones (1975) found no consistent association between fatherabsent and "feminine" vs. "masculine" pattern of intellectual
functioning.

That study also examined the onset of the single

parent condition, finding that males experiencing later fatherabsence scored higher on verbal and mathematical aptitudes than did
students from either father-present or early father-absent
households.
Relative to the issue of Q-V differences in scores for singleparented and dual-parented children, research findings both
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supported and rejected the hypothesis that a relationship existed
between Q-V scores and single-parentedness.

This researcher con

cludes that other explanations relative to success or failure of
the single-parented child must be examined.
Three groups of studies remain to be summarized;

(1) field

independence and analytic thinking, (2) creative and flexible
thinking, and (3) teacher evaluation.

Measures of Field Independence

Hetherington, et al. (1981a) defined field independence as "an
analytical problem solving style that refers to the extent in which
an individual1s perception of an item is separate from the
organized context in which it occurs" (p. 38).

Several tests have

been developed to measure this characteristic of which the Block
Design, Picture Completion, and Object Assembly Test of the WISC
(1974) are representatives.

In general, these tests suggest that

males are more analytical than females and that females are more
global in their orientation than males.

In research where measures

of field independence were employed, differences in performance of
father-absent children are explained by using the sex
identification hypothesis.
Hetherington, et al. (198la), in an analysis of the efforts
ofA. G. Barclay and Cusumano (1967), Chapman (1977)* and Camara
(1980), concluded, "Studies of field independent functioning of
children in one-parent home3 have offered inconclusive evidence to
support an association between father-absent and analytic style"
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(p. 39).
Creativity

Becker (1974) proposed that creativity was suppressed in an
environment where the father was very involved in the raising of
children.

Where mothers were the dominate force in the rearing of

children, Becker believed creativity was more likely to be demon
strated by children.

Several researchers including Domino (1969)

have stated that the family condition and the home environment
through the opportunities afforded children, affected the
creativity of the child.

Dreyer and Willis (1966) suggested that

time spent with the mother, more than time spent with the father,
accounted for creativity in children.
Gregory (1965) suggested that the loss of a parent, through
death or divorce, led to new roles which challenged the child and
led the child to strive for greater achievement.

This explanation

was in concert with several case histories reviewed by Gregory
where gifted children who experienced at an early age the loss of a
parent went on to extraordinary accomplishments.

The Domino and

Gregory positions notwithstanding, there are not sufficient studies
in quantity nor in quality to conclude that a relationship exists
between creativity and being from a single-parent household.

Teacher-Made Evaluations

The National Education Association (1970) reported that
teacher assigned grades were used in about three fourths of the
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nation's schools as indicators of student academic success.

Teach

er assigned grades cannot be overlooked as an important index of
academic achievement in school-aged children.

Lindgren (1980)

described grades as measures of learning in specific areas of a
course or in a curriculum relative to a particular teacher and his
or her academic expectation.

Achievement in a graded system

becomes a function of how well a student meets specific course
objectives relative to the expectations held by a specific teacher.
Lindgren (1980), studying grade point averages (GPA) as a
predictor of academic success in college, found grades earned in
high school to be highly predictive of college success, more so
than were scores on college entrance exams.

This may be true in

part due to the fact that grades are teacher generated and, as
such, contain other more informal observations relative to student
behavior and performance in such observable traits as problem
solving.

Ebel (1968) and Markham (1976) each reported findings

that suggested teachers reported grades for students based on
variables other than pure academic performance.

This accounted in

part for some of the differences in GPA of girls over those of boys
in the research of Hilker (1976).

Hilker found that even when

measures on achievement test were the same, girls tended to receive
higher grades than those awarded to boys.

This may be explained as

per Morrison (1969) who studied the attributes of student behavior
as perceived by teachers, finding that students who were perceived
by their teachers to be obedient, conforming and industrious tended
to receive higher grades than students rated by teachers to be
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rebellious and/or lazy.

It was suggested by Ebel (1968) that the

grades assigned to students by teachers included such constructs as
social behavior and cooperation, even above academic skill or
mastery of subject material.
Lindgren (1980) suggested that grades may not be true indica
tors of intellectual performance.

However, they provide an index

for scholastic adjustment, i.e., the ability of a student to adapt
his or her behavior to the expectations of teachers.
Blanchard and Biller (1971) studying the effect of father
absence reported that for a group of 3rd grade boys, students with
a high degree of father presence were rated academically superior
to children where the father was absent.
Kandel (1971) studying the academic performance of high school
students reported that a larger percentage of high school aged
students from intact families were found in the top 25 percent of
their class when GPA was used as a criteria.
This researcher, noting the subjective as well as objective
nature of grades, questions whether or not the grade was measuring
the child's performance relative to academic task, or if it was
biased by the expectations held by teachers.

If teachers hold

expectations for single-parented children that are different from
those held for two-parented children, academic performance carries
an inherent subjective bias.

This bias could be the result of the

value orientation that the teacher has toward the act of divorce.
Such bias could affect interactions with the children from single
parent homes.

One could question if the bias is less severe for
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teachers from life situations where divorce is personally
experienced.

It is in response to the interaction between single-

parented children and teachers of differing marital situations that
this research was deemed necessary.
Based on the examination of the literature and the research
relevant to single-parented children, the following hypothesis
emerged:

Married teachers, more so than divorced teachers, will

rate a child said to be from a single-parent family more negatively
on the intensity of the psychosocial behaviors of acting out,
cheerfulness, cooperation, assertiveness, aggressive behavior,
confidence, sadness, withdrawal behavior, timidity, selfishness,
rebelliousness, and antisocial behavior than a child said to be
from a dual-parented household.
It is also hypothesized that married teachers will report the
observance of these behaviors more frequently for single-parented
children than for dual-parented children than will teachers that
have experienced divorce.
Due to the development of the interaction hypothesis and the
utilization of multifactoral design, two additional research
hypotheses based on the main effects contained within the
interaction being studied are analized.

The first is relative to

the effects brought to the interaction by the marital status of the
teacher.

The statement of that hypothesis is as follows:

"Teacher

status is related to the teacher's perception of child behavior."
The second research hypothesis related to the main effects is
developed based on the parental status of the child.

It is stated
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as follows:

"The child's parental status is related to the

teacher's perception of the child's behavior."
It is believed by the researcher that it can be demonstrated
that differences in perception are developed by teachers due to the
parental status of the child.

The difference in perception affects

the relationships developed between child and teacher.
Relationships are built on expectations by the teacher for the
single-parented child and, due to the expectations held by the
teacher, the child is evaluated differently than is his dualparented peer.

The expectations held by teachers place the child

"at risk" as much so as the events that have disrupted the child's
family and support systems.
It is believed that the marital status of the teacher also
affects the anticipatory set of the individual and alters the
perception that the teacher has of the child affecting the teacherchild relationship.

The affect i3 expected to be greater for

married teachers than for divorced teachers.

It is proposed that

if perceptions are altered by either the teacher's marital status
or the child's parental status then the academic success of the
child may be affected.

If it can be demonstrated that perceptions

are altered then the educational leader may make interventions
through inservice and support systems for teachers and thus reduce
the risk for "at risk" children.

Summary

This chapter illustrates that research on the academic success
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of children from single-parent households has been ineffective in
resolving whether or not single-parented children are "at risk" for
school failure.

It has been suggested that the attempts to measure

success of this population by such means as intelligence tests,
quantitative and verbal measures, measures of field independence,
creativity, and teacher-made evaluations have led to conflicting
and questionable results.

It has also been suggested that biases

exist due to the middle-class orientation of educators in general
toward divorce and that misconceptions abound relative to the act
of divorce and the nature of the family unit.

The literature

reviewed suggested that the study by Brown (1980) and others has
resulted in a lack of understanding of the single-parented child.
Finally, the researcher questioned if academic success were a
product of the interaction between student and teacher.

An

interaction hypothesis was presented along with two main effects
hypotheses relative to the perception of teachers of the behaviors
of single-parented children.

The procedure for testing the

hypotheses is described in the following chapter.
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CHAPTER III

METHODOLOGY

Kerlinger (1973) suggested that "one of the main tasks of an
experimenter is to maximize ... (experimental) variance" (p.
308).

"He must," according to Kerlinger, "pull the methods apart

as much as possible to make A-1, and A-2 as unlike as possible" (p.
308).
This research was designed to study the effects of two sets of
independent variables, the parental status of a child, either
single-parented or dual-parented, and the marital status of
teachers, either married or divorced, upon the teacher's perception
of the behaviors for a child.
The research hypothesis stated that married teachers, more so
than divorced teachers, would rate a child said to be from a
single-parent household more negatively on the intensity of certain
psychosocial behaviors than a child said to be from a dual-parented
household.

It was further hypothesized that married teachers would

report the observance of these behaviors more frequently for
single-parented children than for dual-parented. children than would
teachers that have experienced divorce.
Additional research hypotheses relative to the main effect
variables (child's parental status and teacher's marital status)
were also presented for study.
To test these hypotheses, a research design was constructed so
35
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that the variable of child status and the variable of teacher mari
tal status could be manipulated.

The frequency of behaviors and

intensity of behaviors for the children, as measured by the
teachers, were attributed to the effect of either.the child's
parental status or the teacher's marital status or due to an
interaction of the child's parental status and the teacher's
marital status.

Two-way fixed effects analysis of the variance was

then used to test for the difference in means reported for each
classification of child and/or teacher.
Two children were selected from families where both mother and
father were the natural parents of the children.

Each child was a

male of normal development and approximately four years of age at
the time of the videotaping.
were two weeks apart.

The children had birth dates that

Except for one other social encounter, the

two children had not had other contact prior to the videotaping
session.
Parents of the children were informed as to the nature of the
study, and appropriate consent forms were completed to allow par
ticipation of each child in the study.

Neither child was told

about his involvement in the study other than that he would be
going to a meeting with his parents and that he would be allowed to
play in a preschool room while the parents attended a meeting in a
nearby room.
Upon entering the room, the children were told that they were
to enjoy themselves by playing with the toys in the preschool.

The

only instruction that they were given was that they were to stay
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within an area defined by a row of tables and book shelves that had
been placed to restrict activity outside of the viewing area of the
video camera.
The children were then left alone.

Parents maintained super

vision from a viewing area equipped with a one-way window.

The

booth also served to house the videotape equipment and camera.
The children played together for one hour and ten minutes and
were videotaped during this time period.

The taping session ended

when the children attempted to leave the room.

Confident that

sufficient tape had been recorded that would show many of the
behaviors to be evaluated by the sample of teachers selected for
the study, the taping session was concluded.
The one hour and ten minute tape was shown in its entirety to
a selected group of elementary school teachers.

The teachers were

asked to identify the kinds of behaviors that they observed for the
children on the tape and were asked to rate the intensity of each
behavior that they observed.

This procedure provided a list of

twelve behaviors of varying intensity and frequency of
expression.

Each of the behaviors identified by the teachers was

included in the edited version of the tape.

Testing with a second

sample of teachers verified that each of the behaviors was identi
fiable and appeared more than once in the final tape.

The result

of this procedure produced a final tape of 18 minutes in length.
Before showing the tape to the selected sample, it was neces
sary to develop an instrument that could be easily administered.
The instruments displayed in Appendices C and D were developed and
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piloted with a group of educators and were found to satisfy the
need for easy and accurate data retrieval as well as ease of
administration.

The Sample

Two Michigan school districts were selected as the source of
teachers for the study.

Permission to request participation of

teaching staff was obtained from each of the school districts.

It

was necessary to ensure to each school district that confidenti
ality would be maintained throughout the study.

As young children

were to be observed, it was the opinion of the researcher that
elementary teachers should be used as participants.
From a list of 480 elementary school teachers, a random sample
of teachers was selected as participants.

Due to the nature of the

hypotheses which addressed bias of married and divorced teachers,
it was necessary to seek divorced as well as married teachers for
this study.

With divorce being prevalent throughout our society,

it was anticipated that sufficient numbers of divorced teachers
would be identified within the random sampling procedure to estab
lish a subsample for comparison purposes relative to the hypotheses
being tested.

A review of the data supported this notion, as

sufficient numbers of persons were identified through the sampling
procedure and distribution within the two sampling groups was about
even.
A response reporting form was developed to contain the several
behaviors presented by the children on the video tape (see
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Appendices C and D).

The teachers selected for the study were

divided by random process into two groups; each, it was later
determined, contained near equal numbers of married and divorced
teachers.

Each group of teachers was given either Form A or Form B

of a post test "behavioral analysis instrument" (see Appendices A
and B) in which they were told that they were being tested on their
ability to assess behaviors of children as compared to a like
sample of parents.
sensitivity.

This procedure was employed to control pre-test

They were told that the construct of discipline was

being studied, and that a comparison was to be drawn between what
teachers observed to be discipline and what parents observed to be
discipline.

Data relative to teacher marital status were taken as

part of the data retrieval system.

All responses were handled in a

confidential manner.
Each group was shown the same video tape and was given the
same previewing instructions except that for Group A, the child
dressed in blue appearing in the videotape was identified as the
single-parented child, and for Group B the child dressed in red was
identified as the single-parented child (see Appendices A and B).
Changes in the perceptive set of the observer were developed
through the labeling of the child and through the observer's
marital status.

Procedure

Each of the groups of observers contained nearly equal numbers
of married and divorced teachers, making it possible to compare the
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subsets for divorced and married teachers.

Each child was compared

against himself as an indication of bias for single-parentedness
versus dual-parentedness by teachers as a general group.
Comparison could also be made when the marital status of the
teacher varied.

This element of the design established data sets

relative to the child status, teacher status, and an interaction
effect due to the child status and teacher status.
Two measures of behavior were received for each child.

Teach

ers were first asked to record the frequency of each observed
behavior on a check list (see Appendix C) to indicate the number of
occurrences of the suggested behaviors.

These frequencies were

recorded for each child during the playing of the tape.
On a second instrument (see Appendix D), each teacher rated
each child as to the intensity of the observed behavior.

Intensity

scores ranged from 1 (low) to 10 (high) for each of the behaviors.
Tabulations of results were done and means calculated for each
of the following subsets:

child in red against himself when first

single-parented and then dual-parented for the same behavior and
observer was married;

child in red against himself when single-

parented and then dual-parented for the same behavior and observer
was divorced.

The same set of comparisons was made for the child

in blue.
The gathering of data was completed over a one-week span of
time with 49 participants in total.

Exit interviews confirmed

that, for all but one participant, the mind set was established
that one of the children was from a single-parented home.

One
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participant's involvement was voided as there was a question if he
had marked his responses as he perceived the child.

Operationalization of the Hypotheses

The research hypotheses were operationalized and the null
hypotheses and alternative hypotheses were tested through the use
of the two-way fixed effects analysis of variance.
Null hypotheses and alternative hypotheses were developed for
the conceptual hypotheses, in which the dependent variables are the
12 measures of the intensity and the 12 measures of the frequency
of child behavior.

The independent variables are the marital

status of the teacher (married or divorced) and the status of the
child, (either single-parented or dual-parented).

Interaction Hypotheses with Intensity Rating as the Dependent
Variable

The operational hypothesis is that the difference in the mean
intensity rating of dual-parented and single-parented children will
be dependent on the marital status of the teacher doing the
rating.

The null hypothesis is that the difference in the mean

intensity rating of dual-parented children and single-parented
children will not be dependent on the marital status of the teacher
doing the rating.

Hypotheses for the Intensity Rating for Child Parental Status:

The operational hypothesis for child status is that there will
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be a difference in the mean intensity scores between singleparented and dual-parented children.

The null hypothesis tested is

that there will be no difference in mean intensity scores between
single-parented and dual parented children.

Hypotheses for the Intensity Rating for Teacher Marital Status:

The operational hypothesis for teacher marital status is that
there will be a difference in mean intensity scores between married
and divorced teachers.

The null hypothesis is that there will be

no difference in mean intensity scores between married and divorced
teachers.

Interaction Hypotheses with Frequency Rating a3 Dependent Variable:

The operational hypothesis is that the difference in the mean
frequency rating of dual-parented andsingle-parented children will
be dependent on the marital status ofthe teacher doing the
rating.

The null hypothesis is that the difference in the mean

frequency rating of dual-parented andsingle-parented children will
not be dependent on the marital status of the teacherdoing the
rating.

Hypotheses for the Frequency Rating for Child Parental Status:

The operational hypothesis for child status is that there will
be a difference in mean intensity scores between single-parented
and dual-parented children.

The null hypothesis is that there will

be no difference in mean frequency scores between single-parented
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and dual-parented children.

Hypotheses for the Frequency Rating for Teacher Marital Status:

The operational hypothesis is that there will be a difference
in mean frequency scores between married and divorced teachers.
The null hypothesis is that there will be no difference in mean
frequency scores between married and divorced teachers.

Summary

The research was designed to test if the perceptions of teach
ers are affected by the parental status of the child and the
marital status of the teacher.

The design also measured the

combined interaction of the variables of the status of the child
and the status of the teacher upon the teacher's perception of the
child's behavior.

The procedure provided that the identity of the

child's role changed as a result of labeling without changes in the
taped behaviors presented for observation to the teachers, and that
the marital status of the teacher as the observer/rater differs
dependent upon the real life circumstance of the teacher.

The

difference in the perception by teachers of the child's behavior
was attributed to either the manipulated change of the child's
parental status, the difference in the teacher's marital status, or
as a result of an interaction of the child's parental status and
the teacher's marital status.

The results obtained from this
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procedure are presented in the next chapter and are analyzed
against the several null and alternative hypotheses stated in this
chapter.
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CHAPTER IV

RESULTS

In this chapter, analysis is performed on each of the twelve
observed behaviors of each of the two children in the study.

Each

child was rated on the intensity of behavior, and the frequency of
its expression as perceived by the teacher doing the rating.

The

intensity and frequency ratings are the measures of the dependent
variable relative to the interaction hypothesis.

In the same

manner, analysis was performed relative to the dependent variable,
child behavior, with the teacher's marital status and the child's
parental status acting as independent variables.
The research design incorporated two independent variables,
teacher status and child status.

Each variable has two possible

characteristics, either married or once divorced status for the
teacher, and either single-parent or dual-parent status for the
child.

Two-way fixed effects analysis of the variance was used as

the statistical procedure, with the preset alpha level established
at .05.

An Analysis of the Interaction of Teacher Marital
Status and Child Parental Status on Teacher
Perception of the Child's Behavior

The interaction hypothesis was stated in two parts:

(1)

relative to the marital status of teachers and parental status

45
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of children on the observed intensity of the child's behaviors
and (2) relative to the marital status of the teacher and
parental status of the children on the observed frequency of
behaviors.

Relative to intensity, the interaction hypothesis is

that married teachers, more so than divorced teachers, will rate
a child said to be from a single-parent family more negatively
on the intensity of psychosocial behaviors of acting out,
cheerfulness, cooperation, assertiveness, aggressive behavior,
confidence, sadness, withdrawal behavior, timidity, selfishness,
rebelliousness, and antisocial behavior than a child said to be
from a dual-parented household.

An analysis of the data

relative to the interaction hypothesis and intensity of behavior
is followed by an analysis of the data for the interaction
hypothesis on the measure of frequency.
In the interaction hypothesis, there are two independent
variables, the marital status of the teacher and the parental
status of the child.

There are four groups in the study:

single-parented child with divorced teacher, single-parented
child with married teacher, dual-parented child with divorced
teacher, and dual-parented child with married teacher.

The

measure of the intensity of the behavior of the child is the
dependent variable and is expressed as a mean within the
sample.

Two-way fixed effects analysis of the variance was

performed using the sample means against a preset alpha of
.05.

The data for the two children involved in this study is

presented for side by side comparison in the accompanying tables
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and for the interaction hypothesis in Appendices F and G.
Reviewing the interaction hypothesis, one finds that for the
child identified as the child in red, only the behavior
"withdrawal" on the measure of intensity produced an exact
probability (.0 4 ) sufficient to reject the null hypothesis of no
difference due to the marital status of the teacher doing the
rating.

This was the only behavior in the study in which

significance was found for the interaction hypothesis.

It is

noted that the behavior "withdrawal" is not significant for the
boy in blue and, in fact, not one of the twelve behaviors of
that child provided exact probabilities more extreme than the
preset alpha level of .05.

Withdrawal

Within the current study, withdrawal is defined as nonparticipative behavior within a given activity or lack of
interaction with another.

In the case of the child in red, an

exact probability of .04 was obtained against the preset alpha
level of .05 for the interaction of the two variables (see Table
1 ).

For the single-parented child (see Table 2), married
teachers rated the child in red's behavior as more intense than
did divorced teachers for the behavior identified as
withdrawal.

When the child was dual-parented, married teachers

rated the same child's behavior as being less intense for that
behavior than did divorced teachers.

Based on the rejection of
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the null hypothesis of no difference in perceived behavior of a
child due to the parental status of the child or marital status
of the teacher, the researcher concludes that in this instance
the marital status of the teacher interacted with the parental

Table 1
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Withdrawal Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
F
p
MS

Child Status

1

3.09

1.21

.28

1

2.95

•41 .53

Teacher Status

1

.68

.27

.61

1

20.68

2.84 .10

Interaction of
Child Status and
Teacher Status

1

10.98

4.30

.04*

1

•50

.07 .80

44

2.55

44

7.28

Error

*£<•05

status of the child to produce a perception of the child that
was different than would occur by chance.

In essence, the

independent variables interacted to provide a perception of the
child that would not have occurred had the teacher not been
married and had the child's parental status not been known by
the teacher.
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Finding significance for only one test of the interaction
hypothesis may not appear to be important relative to this
research until one investigates the effect of teacher marital

Table 2
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Withdrawal Behavior

M

Child in Red
SD

N

Child in Blue
M
SD

N

Single-Parented
Child

1 .37

1.67

27

3.09

2.96

21

Dual-Parented
Child

1.71

1.61

21

3.78

2.53

27

Divorced Teacher

1.35

1.63

20

2.65

2.08

20

Married Teacher

1.64

1.66

28

4-07

2.99

28

.60

.70

10

2.50

2.55

10

Single-Parent Child/
Married Teacher
1 .82

1.90

17

3.64

3.32

11

Dual-Parent Child/
Divorced Teacher

2.10

1.97

10

2.80

1.62

10

Dual-Parent Child/
Married Teacher

1.36

1.20

11

4-35

2.83

17

Single-Parent Child/
Divorced Teacher

status and child parental status as main effects within the
interaction between teacher and child.

To provide a complete
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analysis of the main effects, tables are presented in the order
in which they are stated in the research hypothesis.

This

procedure provides for the analysis of each of the null and
alternative hypotheses relative to the main effects of child
parental status and teacher marital status within the suggested
interaction.

An Analysis of Intensity of Behaviors for Children Relative
to the Interaction of Teacher's Marital Status and
Child's Parental Status

Acting Out

For the behavior identified as acting out, a significant
alpha of .00 was found for the boy in blue (see Table 3).

An

analysis of the corresponding table of means (see Table 4 )
indicates that when the child was identified as the single
parented child his

"acting out" behavior was rated more intense

by teachers in general regardless of the teachers' marital
status.
The same finding was not found for the child in red.

The

researcher suggests that the reader remember that in the design,
each child was analyzed against himself and not against the
other child.

The obvious reason being that to have such a

comparison would require two children of exactly the same
nature, mannerisms, and personality, which is, of course,
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Table 3
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Acting Out Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
F
p
MS

Child Status

1

2.85

.28

.60

1

69.37

13.74 .00*

Teacher Status

1

14-76

1.46

.22

1

19.62

3.89 .06

Interaction of
Child Status and
Teacher Status

1

.11

.01

.92

1

15.47

3.06 .09

44

10.09

44

5.05

Error

*£<•05
/

not possible.

The second reason is that it would be all but

impossible to prevent pretest sensitivity within the teachers
performing the rating if the same child was given two different
identities to the same group of teachers.
The child's behavior was, therefore, analyzed against only
his own behavior, and the results obtained for the child in red
relative to the behaviors of the child in blue are of no
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Table 4
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Acting Out Behavior

M

Child in Red
SD

N

Child in Blue
SD
M
N

Single-Parented
Child

4-77

3.28

27

4 .1 0

2.96

21

Dual-Parented
Child

4-14

2.99

21

1.59

1.73

27

Divorced Teacher

3.80

3.08

20

2.15

2.36

20

Married Teacher

5 .0 0

3.14

28

3.07

2.80

28

Single-Parent Child/
Divorced Teacher
4 .0 0

3.13

10

2.80

2 .6 6

10

Single-Parent Child/
Married Teacher
5.23

3.38

17

5.27

2.83

11

Dual-Parent Child/
Divorced Teacher

3.60

3.20

10

1.50

1.95

10

Dual-Parent Child/
Married Teacher

4 .6 4

2.84

11

I .6 4

1.65

17

consequence. Based on this rationale, the researcher discusses
behaviors and results only in relationship to the child for
which the significant alpha was obtained.
Cheerfulness

A review of the test of means presented in Table 5 below,
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indicates that for the child in red, teacher status was active
in the perception of the child's behavior.

It must first be

made clear that this perception was irrespective of the child's
status as being either a single-parented or a dual-parented
child.

Table 5
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Cheerful Behavior

Source of
Variance

df

df

.36

1

.77

.15 .70

.02*

1

6.90

1.33 .26

.36

1

18.14

3.48 .07

44

5.21

Child Status

1

5.66

.85

Teacher Status

1

37.68

5.68

Interaction of
Child Status and
Teacher Status

1

5.66

.85

44

6 .6 4

Error

Child in Blue
F
p
MS

Child in Red
F
MS
P

*£<.05
The difference in the perception of the child is due to the
marital status of the teacher.

To further understand the

difference, one must review Table 6 and examine the means for
married and divorced teachers.
Note that the mean for the married teacher is greater
(6.96) than the mean for the divorced teacher (5«30).

The
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Table 6
Summary of Means for Interaction of Marital Status of
Teacher and Parental Status of Child on Perceived
Intensity of Child's Cheerful Behavior

Child in Red
M
SD

N

Child. in Blue
M
SD

N

Single-Parented
Child

6.00

3.06

27

4 .6 6

3.30

21

Dual-Parented
Child

6.62

2.11

21

4-30

2.36

27

Divorced Teacher

5.30

2.57

20

4.10

2.61

20

Married Teacher

6.96

2.57

28

4.071

2.11

28

Single-Parent Child/
Divorced Teacher
5.30

3.06

10

3.60

2.22

10

Single-Parent Child/
6.41
Married Teacher

3.08

17

5.64

2.01

11

Dual-Parent Child/
Divorced Teacher

5.30

2.16

10

4.60

2.99

10

Dual-Parent Child/
Married Teacher

7.81

1.16

11

4.11

1.99

17

conclusion is that in this instance the perception of the
behavior of the child in red is affected by the expectations
held for him by teachers due to the fact that they are
married.

In this instance, married teachers held different

expectations for the child's cheerful behavior than did their
divorced colleagues.
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Cooperation

In the analysis of the behavior identified as cooperation,
the exact probability of .0 4 was sufficient to reject the null
hypothesis of no difference due to teacher status for the
behavior identified as cooperation (see Table 7) for the child
in red.

Table 7
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Cooperation Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in, Blue
MS
F

p

Child Status

1

12.30

2.46

.12

1

1.06

.37 .55

Teacher Status

1

23.32

4 .6 6

.04*

1

.40

.14 -71

Interaction of
Child Status and
Teacher Status

1

1.51

.30

.59

1

.10

.04 .35

44

5.00

44

2.89

Error

*p<.05

An analysis of Table Q indicates that married teachers
rated the intensity of the behavior of the child in red higher
than did divorced teachers.
status of the child.

This rating was regardless of the

Divorced teachers, conversely, rated the

child as being less intense on cooperation.

As cooperation was
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a positive attribute and as the rating was higher by married
teachers, it is suggested that married teachers observed
positive behaviors as being more intense than did teachers that
were divorced.

Table 8
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Cooperative Behavior

Child in Red
M
SD

N

Child in Blue
SD
M

N

Single-Parented
Child

5.37

2 .4 0

27

8.05

1.88

21

Dual-Parented
Child

4-24

2.17

21

7.78

1.47

27

Divorced Teacher

4.00

2.32

20

7.80

1.82

20

Married Teacher

5.50

2.20

28

7.96

1.55

28

Single-Parent Child/
Divorced Teacher
4.70

2.67

10

8.00

2.31

10

Single-Parent Child/
Married Teacher
5.76

2.22

17

8.09

1.51

11

Dual-Parent Child/
Divorced Teacher

3.30

1.77

10

7.60

1.26

10

Dual-Parent Child/
Married Teacher

5.09

2.21

11

7.88

1.61

17
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Assertiveness

The interaction hypothesis and main effects hypothesis were
further tested by the perception of teachers of the intensity of
the behavior defined as assertiveness.

A review of the test for

this behavior (see Table 9) indicates that in the case of the
interaction hypothesis as well as the main effects hypothesis,
the alpha levels exceeded the preset alpha of .05 resulting in a
failure to reject the null hypothesis of no difference for
either hypotheses.

The research hypothesis that marital status

interacts with the parental status relative to the assessment of
a child's behavior is not supported for this behavior.

Table 9
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Assertive Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in, Blue
MS
F

p

Child Status

1

1.15

•30

.58

1

3.65

.57 .46

Teacher Status

1

7.31

1.92

.17

1

1.93

.30 .59

Interaction of
Child Status and
Teacher Status

1

1.70

•44

.51

1

.05

.00 .93

44

3.80

44

6 .4 2

Error

*£<.05
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No significant differences are found on the test of any of
the hypotheses for this behavior.

The accompanying table of

means (see Table 10) is provided to present the means received
for this behavior.

Table 10
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Assertive Behavior

M

Child in Red
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

7.96

1.95

27

5.62

2.78

21

Dual-Parented
Child

7.62

1.96

21

5.00

2.23

27

Divorced Teacher

7.35

1.75

20

5.50

2.94

20

Married Teacher

8.14

2.03

28

5.07

2.12

28

Single-Parent Child/
Divorced Teacher
7.70

1.16

10

5.80

3.52

10

Single-Parent Child/
Married Teacher
8.12

2.31

17

5-45

2.06

11

Dual-Parent Child/
Divorced Teacher

7.00

2.21

10

5.30

2 .4 0

10

Dual-Parent Child/
Married Teacher

8.18

1.60

11

4.82

2.18

17
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Aggressive Behavior

The data for aggressive behavior, when tested using the
two-way fixed effects analysis of the variance, failed to reject
the null hypothesis of no difference due to the marital status
of the teacher and the parental status of the child.

Neither

child was seen to be different in his exhibition of this
behavior regardless of the label assigned him, and the marital
status of the teacher did not reach the level of significance
assigned prior to testing (see Table 11).

Table 11
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Aggressive Behavior

df

Child in Red
MS
F
p

Teacher Status
Interaction of
Child Status and
Teacher Status

1

11.15

1

1.47

44

3.58

Error

CO
N"N
•

4.95

.25

1

a\
CO

1

Child in Blue
MS
F
p

CO
•

Child Status

df

3.11

.08

1

CD

Source of
Variance

•33 .57

.41

.53

1

3.10

1.32 .26

44

2.33

.54

*p<.05

Similarly, no appreciable difference in the means exist for
this behavior on either child status, teacher status or the
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possible interactions between the independent variables (see
Table 12).

Confidence

An alpha level of .05 was established for the behavior
identified as "confidence" (see Table 13).

An exact probability

Table 12
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Aggressive Behavior

Child in Red
M
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

7.30

1 .9 8

27

1.81

1.47

21

Dual-Parented
Child

7.90

1.84

21

2 .0 4

1 .5 6

27

Divorced Teacher

7-05

1 .8 8

20

1.80

1.74

20

Married Teacher

7-93

1 .9 0

28

2 .0 4

1.35

28

Single-Parent Child/
Divorced Teacher
6.90

1.79

10

1 .4 0

1.26

10

Single-Parent Child/
Married Teacher
7.53

2.10

17

2.18

1.60

11

Dual-Parent Child/
...Divorced Teacher ... 7.20

2.04

10

2.20

2.10

10

1.44

11

1.94

1.19

17

Dual-Parent Child/
Married Teacher

8.55
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of .04 was obtained for the child dressed in blue on the main
effect of teacher status.

This is sufficient to reject the null

hypothesis of no difference in the perception of the child due
to the marital status of the teacher.

It is also noted that

even though a significant alpha was obtained for the teacher
effect, the data failed to reject the null hypothesis of no
difference for the main effect of child status as well as for
the interaction hypothesis.

Table 13
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Confident Behavior

Source of
Variance

df

Child in Red
F
MS
P

df

Child in Blue
F
p
MS

1.60

Child Status

1

Teacher Status

1

Interaction of
Child Status and
Teacher Status

1

1.21

44

6.34

Error

.25

.62

1

4.62

.87 .36

12.32 12.32

.17

1

23.56

4.43 .04*

.66

1

.31

44

5.33

•19

.06 .81

*p<.05
A review of the means (see Table 1 4 ) for the main effect of
teacher status for the child in blue shows that the divorced
teachers rated the child as more confident than did married
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Table 14
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Confident Behavior

M

Child in Red
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

7.15

2.70

27

5.76

2.49

21

Dual-Parented
Child

6.71

2.26

21

5.00

2.27

27

Divorced Teacher

5.35

2.80

20

6.20

2 .1 4

20

Married Teacher

7.39

2.22

28

4-71

2.37

28

Single-Parent Child/
Divorced Teacher
6.70

3.09

10

6.60

2.50

10

Single-Parent Child/
Married Teacher
7.41

2.50

17

5.00

2.32

11

Dual-Parent Child/
Divorced Teacher

6.00

2.58

10

5.80

1.75

10

Dual-Parent Child/
Married Teacher

7.36

1.80

11

4.53

2.45

17

teachers.

It may be concluded that married teachers are more

negative than are divorced teachers for this behavior.

Again,

the child in red was not evaluated differently in either the
interaction or in the main effects.

This does not detract from

the findings relative to the boy in blue or relative to the
research hypothesis.

It does support the contention that

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

research must be replicable and cautions on providing answers
too quickly to complex questions.

Sadness

Teachers were asked to provide their perception of the
children relative to the intensity of the behavior "sadness."
The test results presented in Table 15 provide exact
probabilities in excess of the alpha of .05 for all tests of the
null hypotheses.

The perception of intensity of the child's act

of sadness was not a function of the interaction between the
child's parental status, the teacher's marital status or either
of the independent variables acting as a main effect.
The table of means for the behavior sadness is presented
below for reference (see Table 16).

Although each child was

seen as exhibiting behaviors that were perceived by teachers as
being sad, they are not significant in their variability.

Withdrawal

Withdrawal behavior was discussed in the results section of
this chapter in Table 1 and Table 2.

Significance was found for

the interaction for the child in red.

No further discussion is

therefore presented.

Table 17 showing the test of the hypothe

sis and Table 18 showing the means for each of the measures of
i

the dependent variable are presented below.
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Table 15
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Sad Behavior

Source of
Variance

df

Child in Red
F
MS
P

df

Cnild in Blue
MS
F
p

Child Status

1

.00

.00

.98

1

5.63

1.09 .30

Teacher Status

1

2.82

.89

.35

1

9.79

1.89 .18

Interaction of
Child Status and
Teacher Status

1

.52

.17

.69

1

7.29

1.40 .24

44

3.15

44

5.18

Error

*£<.05

Timidity

Timidity was another of the behaviors for which no exact
probability greater than the preset alpha of .05 was obtained
(see Table 19).

This indicates that, relative to the

interaction research hypothesis, any inberaction taking place
between the independent variables of teacher marital status and
child parental status are not sufficient to affect a difference
in the perception of the child's behavior on the measure of its
intensity.

The same result was obtained relative to the test of

the main effects of teacher marital status and child parental
status.
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Table 16
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Sad Behavior

Child in Red
M
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

2.45

1.75

27

3.67

2.39

21

Dual-Parented
Child

2.05

1.77

21

3.18

2.25

27

Divorced Teacher

1.80

1.77

20

2.85

2.03

20

Married Teacher

2.32

1.72

28

3.79

2.44

28

Single-Parent Child/
Divorced Teacher
1.70

1.83

10

3.60

2.12

10

Single-Parent Child/
Married Teacher
2.41

1.70

17

3.73

2.72

11

Dual-Parent Child/
Divorced Teacher

1.90

1.79

10

2.10

1.73

10

Dual-Parent Child/
Married Teacher

2.18

1.83

11

3.82

2.32

17

Although each child exhibited the behavior identified as
timidity, i.e., the act of not entering into exchanges readily
or with reservation, no evidence was presented that the
intensity of the rating for that behavior was significantly
affected by either the child's parental status or the teacher's
marital status (see Table 20).
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T a b le 17

Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Withdrawal Behavior

Source of
Variance

df

Child Status

1

3.09

Teacher Status

1

.68

.27

Interaction of
Child Status and
Teacher Status

1

10.98

4-30

44

2.55

Error

df

Child in Blue
MS
F
p

.28

1

2.95

•41 .53

.61

1

2 0 .6 8

2.84 .10

.04 *

1

.50

.0 7 .80

44

7.28

Child in Red
MS
F
P

1.21

*£<.05
Selfishness

Teachers were asked to rate behaviors of each child that
reflected the child's self interest over that of the other
child.

No significant interaction was found to exist for this

behavior on the test of the interaction hypothesis.

The

behavior did obtain significance on the main effect of teacher
status for the child in blue (see Table 21).
An exact probability of .01 was obtained for the main
effect teacher status for the behavior of the child in blue.
Again, it is noted that this is not an interaction as described
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Table 18
Summary of Weans for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Withdrawal Behavior

Child in Red
M
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

1.37

1.67

27

3.09

2.96

21

Dual-Parented
Child

1.71

1.61

21

3.78

2.53

27

Divorced Teacher

1.35

1.63

20

2.65

2.08

20

Harried Teacher

1.64

1.66

28

4-07

2.99

28

.60

.70

10

2.50

2.55

10

Single-Parent Child/
Married Teacher
1.82

1.90

17

3.64

3.32

11

Dual-Parent Child/
Divorced Teacher

2.10

1.97

10

2.80

1.62

10

Dual-Parent Child/
Married Teacher

1.36

1.20

11

4.35

2.83

17

Single-Parent Child/
Divorced Teacher

in the research hypothesis but rather a function of one of the
independent variables.

In this case, teacher marital status may

function relative to the perceived behavior of the child in
blue.

Upon checking the means for teacher status in Table 22,

one finds that married teachers rated the blue child's behavior
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more intense on the behavior "selfishness" than did divorced
teachers.
Table 19
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Timid Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
P

Child Status

1

.45

.09

.76

1

3.47

.46 .50

Teacher Status

1

1.10

.24

.63

1

28.49

3.74 .06

Interaction of
Child Status and
Teacher Status

1

1.02

.22

.64

1

.72

.09 .76

44

4.67

44

7.61

Error

*£<.05

Rebelliousness

Table 23 contains the exact probabilities obtained when the
research hypotheses were tested using the two-way fixed effects
analysis of the variance for the sample means presented in Table
24.

As was evidenced by the exact probabilities in excess of

the preset alpha level of .05,

the null hypotheses of no differ

ence in perceived behavior due

toan interaction between the

independent variables fails to berejected.
In this case, no appreciable interaction took

place between
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Table 20
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
of Child's Timid Behavior

Child in Red
M
SD

N

Child in Blue
M
SD
N

Single-Parented
Child

1.40

2.19

27

4.09

3.08

21

Dual-Parented
Child

1.62

2.04

21

4.85

2.60

27

Divorced Teacher

1.35

2.32

20

3.55

2.48

20

Married Teacher

1.61

1.97

28

5.21

2.87

28

Single-Parent Child/
Divorced Teacher
1 .40

3.06

10

3.40

2.84

10

Single-Parent Child/
Married Teacher
1.41

1.58

17

4-73

3.29

11

Dual-Parent Child/
Divorced Teacher

1.30

1.42

10

3.70

2.21

10

Dual-Parent Child/
Married Teacher

1.91

2.51

11

5.53

2.62

17

the marital status of the teacher and the parental status of the
child relative to the perception of the child's behavior (see
Table 2 4 ).

It is interesting to note that the child in red

received much higher mean ratings on the intensity of this
behavior than did the child in blue.

However, although the
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Table 21
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Selfish Behavior

Source of
V ariance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

10.93

1.52

.23

1

.13

Teacher Status

1

.00

.00

.99

1

26.56

Interaction of
Child Status and
Teacher Status

1

•36

.05

.82

1

4.19

44

7.20

44

3.89

Error

.03 .86
6.82 .01*

1.08 .31

*£<.05
child in red's intensity ratings are much higher, they are none
the less no more significant than those of the child in blue.

Antisocial Behavior

The behavior identified as antisocial behavior did not
obtain significance for the child in red on any of the three
tests of the null hypotheses.

Although the child in blue did

not have significant probabilities for the interaction
hypothesis or for the test of the null for child status, he did
have a significant exact probability on the test of the null
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Table 22
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Selfish Behavior

Child in Red
SD

M

N

Child in Blue
M
SD
N

Single-Parented
Child

5.18

2.63

27

2.38

1.88

21

Dual-Parented
Child

6.19

2.62

21

2.74

2.26

27

Divorced Teacher

5.70

2.98

20

1.65

1.31

20

Married Teacher

5.57

2.44

28

3.25

2.30

28

Single-Parent Child/
Divorced Teacher
5.30

3.23

10

1.90

1.52

10

Single-Parent Child/
5.12
Married Teacher

2.32

17

2.82

2 .1 4

11

Dual-Parent Child/
Divorced Teacher

6.10

2.81

10

1 .4 0

1.07

10

Dual-Parent Child/
Married Teacher

6.27

2.51

11

3.53

2.43

17

hypothesis for the independent variable teacher status (see
Table 25).
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Table 23
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Rebellious Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

.19

.03

.87

1

.01

.00 .94

Teacher Status

1

.67

.09

.76

1

.17

.08 .77

Interaction of
Child Status and
Teacher Status

1

6.10

.85

.36

1

.32

.16 .69

44

7.21

44

1.99

Error

*p<.05

An examination of the table of means, Table 26, shows that
for the child in blue, married teachers rated the intensity of
the child's antisocial behavior greater than did divorced
teachers.

It is again noted that the child's parental status

fails to obtain significance when tested against either the
interaction null hypothesis or the null hypothesis of the
independent variable, child status.

The difference in perceived

behavior due to the marital status of the teacher is an
appropriate explanation for such difference.
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Table 24
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Intensity of Child's Rebellious Behavior

Child in Red
SD
M

N

Child in Blue
SD
N
M

Single-Parented
Child

7.14

2.66

27

1.48

1.17

21

Dual-Parented
Child

7.19

2.64

21

1.48

1.53

27

Divorced Teacher

7.40

2.09

20

1.40

1.60

20

Married Teacher

7.25

2.99

28

1.54

1.20

28

Single-Parent Child/
Divorced Teacher
7.10

2.33

10

1.50

1.43

10

Single-Parent Child/
Married Teacher
7.59

2.90

17

1.45

.93

11

Dual-Parent Child/
Divorced Teacher

7.70

1.89

10

1.30

1.83

10

Dual-Parent Child/
Married Teacher

6.73

3.20

11

1.59

1.37

17
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Table 25
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Intensity
of Child's Antisocial Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

6.50

.67

•42

1

1.41

.31 .58

Teacher Status

1

2.01

.21

.65

1

20.64

6.08 .02*

Interaction of
Child Status and
Teacher Status

1

17.76

1.84

.18

1

1.04

44

9.66

44

3.40

Error

.31 .58

*£<.05
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Table 26
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
of Child's Antisocial Behavior

Child in Red
M
SD

Child in Blue
SD
N

N

M

Single-Parented
Child

4-15

3.17

27

1.76

2.11

21

Dual-Parented
Child

4.67

3.04

21

1.56

1.76

27

Divorced Teacher

4.10

3.23

20

.90

1.16

20

Married Teacher

4.57

3.04

28

2.18

2.16

28

Single-Parent Child/
Divorced Teacher
3.10

3.21

10

.90

.74

10

Single-Parent Child/
Married Teacher
4.76

3.07

17

2.55

2.66

11

Dual-Parent Child/
Divorced Teacher

5.10

3.07

10

.90

1.52

10

Dual-Parent Child/
Married Teacher

4.27

3.10

11

1.94

1.81

17
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An Analysis of Frequency of Behaviors for Children Relative
to the Interaction of Teacher's Marital Status
and Child's Parental Status

A review of the exact probabilities obtained for the test of
the null hypotheses presented in Tables 27 through Tables 50 show
that no test of the interaction hypothesis produced exact
probabilities sufficient to reject the null hypothesis at the
preset alpha of .05.

There are five behaviors where the

interaction hypothesis obtained alphas less than .20 for one or the
other of the children observed in the study.

One cannot totally

discount the possibility of an interaction effect.

At the preset

alpha level of .05 no behavior provided exact probabilities
sufficient to reject the null hypothesis (see Appendix G).

The

researcher believes that an examination of the main effects
hypothesis is appropriate even though the interaction hypothesis of
no difference was not rejected in any of the sets of test of that
hypothesis.
Tables presenting tests of the null hypotheses and means for
the variables relative to the twelve tests of the hypotheses are
presented with discussion of the hypotheses.

Due to the lack of a

significant finding at the preset alpha of .05 for the interaction
hypothesis, the discussion focuses on the main effects hypotheses
of child status and teacher status.

Acting Out

Relative to the frequency of this behavior, teachers'
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perceptions of the child in blue were such that an exact
probability of .00 was obtained on the main effect, child status.
This is sufficient to reject the null hypothesis of no difference
in perceived behavior by teacher due to the parental status of the
child.

The research hypothesis stating a relationship between the

child's parental status to teacher perception is supported (see
Table 27).

Table 27
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Acting Out Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

.02

.02

.88

1

5.08

9.25 .00*

Teacher Status

1

2.39

2.62

.11

1

1.54

2.80 .10

Interaction of
Child Status and
Teacher Status

1

.03

.03

.86

1

1.24

2 .2 4 .14

44

.91

44

.55

Error

*£<.05

With the research hypothesis supported for this behavior
relative to the child in blue, it is appropriate to review the
means presented in Table 28.

When the child was identified as the

single-parented child, teachers perceived greater frequency of
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acting out behavior than they did when the child was said to be
from a dual-parented household.

Table 28
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Acting Out Behavior

Child in Red
SD
M

N

Child in Blue
M
N
SD

Single-Parented
Child

2.07

1.92

27

2 .1 4

2.29

21

Dual-Parented
Child

2.29

2.81

21

.56

.80

27

Divorced Teacher

1 .7 0

2.49

20

.95

1.67

20

Married Teacher

2.50

2.19

28

1 .4 6

1 .87

28

Single-Parent Child/
Divorced Teacher
1 .5 0

1.72

10

1 .4 0

2.22

10

Single-Parent Child/
Married Teacher
2.41

2.00

17

2.82

2.23

11

Dual-Parent Child/
Divorced Teacher

1.90

3.18

10

.50

.71

10

Dual-Parent Child/
Married Teacher

2.64

2.54

11

.59

.87

17
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Cheerfulness

Test statistics for the null hypotheses are presented in Table
29 for the interaction and the main effects for the behavior

identified as cheerfulness.

Based on the analysis of the test

statistic against a preset alpha of .0 5 , only the main effect of
teacher status for the child in red produced an exact probability
sufficient to reject the null hypothesis of no difference in
perception due to marital status of the teacher.

Table 29
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Cheerful Behavior

Source of
Variance

df

Child in Red
F
MS
P

df

Child in Blue
F
p
MS

Child Status

1

.69

1 .2 6

.27

1

.53

Teacher Status

1

2.43

4-47

.04*

1

1 .1 2

Interaction of
Child Status and
Teacher Status

1

.01

.02

.90

1

.03

44

.66

Error

44

.54

.80 .38
1 .7 0

.20

.0 4 .8 4

*£<.05

In the immediate case, married teachers observed cheerfulness
for the child in red more frequently than did teachers that had had
a personal experience with divorce (see Table 30).

This would tend
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to support the research hypothesis that a relationship exists
between teacher status and the perception of behaviors of children.

Table 30
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Cheerful Behavior

Child in Red
SD

M

N

Child in Blue
M
N
SD

Single-Parented
Child

5.07

3.81

27

2.29

2.28

21

Dual-Parented
Child

3.57

2 .4 0

21

2 .8 8

2 .1 0

27

Divorced Teacher

3.35

2.98

20

2.05

1 .8 8

20

Married Teacher

5.18

3.40

28

3.04

2 .3 2

28

Single-Parent Child/
Divorced Teacher
4 .1 0

3.84

10

1 .6 0

1.43

10

Single-Parent Child/
Married Teacher
5.65

3.79

17

2.90

2.77

11

Dual-Parent Child/
Divorced Teacher

2 .6 0

1.65

10

2.50

2 .2 2

10

Dual-Parent Child/
Married Teacher

4-45

2 .7 0

11

3.12

2.05

17

Cooperation

Although no exact probability more extreme than the preset
alpha level of .0 5 was obtained for this behavior, it is
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interesting to note (see Table 31) that the exact probability
obtained for the main effect, teacher status, did approach
significance for the child in red (.06) as well as for the child in
blue (.09).

It may not be totally correct to say that teacher

status does not function relative to this behavior even though the
null hypothesis was not rejected.

The means obtained for each of

the tests of the interaction hypothesis and for the two main
effects hypothesis are provided in Table 32.

Table 31
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Cooperative Behavior

Source of
Variance

df

Child in Red
F
MS
P

df

Child in Blue
MS
F
p

Child Status

1

.31

.64

.43

1

.21

.46 .50

Teacher Status

1

1.79

3-61

.06

1

1.43

3.08 .09

Interaction of
Child Status and
Teacher Status

1

.02

.04

.85

1

.53

1.14 .29

44

•49

44

.46

Error

*£<.05
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Table 32
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Cooperative Behavior

Child in Red
SD

M

N

Child in Blue
M
SD
N

Single-Parented
Child

5.56

3.05

27

6.86

4-34

21

Dual-Parented
Child

4-48

2.91

21

7.85

4.06

27

Divorced Teacher

4-15

2.64

20

6.10

2.94

20

Married Teacher

5.75

3.12

28

8.36

4-69

28

Single-Parent Child/
Divorced Teacher
4.60

2.99

10

6.20

2.35

10

Single-Parent Child/
Married Teacher
6.12

3.04

17

7.45

5.65

11

Dual-Parent Child/
Divorced Teacher

3.70

2.31

10

6.00

3.55

10

Dual-Parent Child/
Married Teacher

5.18

3.31

11

8.94

4.04

17

Assertiveness

The test of the null hypotheses for the interaction hypothesis
and for the main effects due to the parental status of the child
failed to produce exact probabilities more extreme than the preset
alpha of .05.

When the main effect hypothesis for teacher status
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waj tested, an exact probability of .04 was obtained.
occurred only for the child in red (see Table 33)•

This

The rejection

of the null hypothesis of no difference infers that teacher

Table 33
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Assertive Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
F
p
MS

Child Status

1

.33

1.27

.27

1

1.17

1.15 .29

Teacher Status

1

3.01

4.58

.04 *

1

•45

•44 .51

Interaction of
Child Status and
Teacher Status

1

.10

.15

.71

1

2.07

2.02 .16

44

.66

44

1 .02

Error

*p<.05

status may be related to the teacher's perception of the child's
behavior.
Main effect means for the independent variable teacher status
are presented in Table 34*

A review of those means indicates that

married teachers observed assertive behavior for the child in red
more frequently than did divorced teachers.

The perception of the

behavior may be the product of the marital status of the teacher.
It is again noted that the status of the child is not a factor in
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that perception, and that no interaction of significance seems to
be functioning in this relationship.

Table 34
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Assertive Behavior

Child in Red
SD

N

M

Child in Blue
M
SD
N

Single-Parented
Child

4-59

2.98

27

5.57

5.39

21

Dual-Parented
Child

5.71

3.77

21

3.63

2.66

27

Divorced Teacher

3.90

2.71

20

5.05

4.96

20

Married Teacher

5.93

3.56

28

4.07

3.51

28

Single-Parent Child/
Divorced Teacher
3.40

2.27

10

7.00

6.22

10

Single-Parent Child/
Married Teacher
5.29

3.18

17

4.27

4.40

11

Dual-Parent Child/
Divorced Teacher

4-40

3.13

10

3.10

2.18

10

Dual-Parent Child/
Married Teacher

6.91

4 .0 4

11

3.94

2.93

17

Aggressive Behavior

Aggressive behavior was observed by teachers for each of the
children in the study.

The observation of the behaviors was not
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significant on any of the tests of the research hypotheses.

The

exact probabilities for each of the tests of the hypotheses are
presented in Table 35*

The means for each of the interactions and

for the main effects of teacher marital status and child parental
status are presented in Table 36.

Table 35
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Aggressive Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

.77

1.59

.21

1

.01

.02 .88

Teacher Status

1

.12

.25

.62

1

.00

.00 .97

Interaction of
Child Status and
Teacher Status

1

.00

.00

.97

1

.02

.04 .84

44

.48

44

•49

Error

*£<.05
Confidence

It is noted (see Table 37) that while the exact probability
for the test of the null hypothesis for the interaction hypothesis
is not significant at the .05 alpha level, it does approach
significance (.08).

It i3 appropriate, therefore, to examine the

main effect of the two independent variables relative to the
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Table 36
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Aggressive Behavior

Child in Red
M
SD

N

Child in Blue
M
N
SD

Single-Parented
Child

6.56

3.13

27

1.05

1.07

21

Dual-Parented
Child

8.14

4.51

21

1.19

1 .2 4

27

Divorced Teacher

7.05

4.26

20

1.10

1.12

20

Married Teacher

7.39

3.58

28

1 .14

1.20

28

Single-Parent Child/
Divorced Teacher
6.40

4-35

10

.90

.74

10

Single-Parent Child/
Married Teacher
6.65

2.29

17

1.18

1.39

11

Dual-Parent Child/
Divorced Teacher

7.70

4-30

10

1.30

1 .4 2

10

Dual-Parent Child/
Married Teacher

8.55

4.89

11

1.12

1.17

17

perception of the child in red's behavior.

It is observed that the

exact probability for the main effect of teacher status is .0 4 i
which is sufficient to reject the null hypothesis of no difference
in perception of behavior due to teacher status.

The exact

probability for child status is observed as being .60 and not
sufficient at the .05 level to reject the null hypothesis of no
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difference in perception of behavior due to the parental status of
the child.

Table 37
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Confident Behavior

Source of
Variance

df

Child in Red
MS
F
P

Child Status

1

.15

.28

Teacher Status

1

2.55

Interaction of
Child Status and
Teacher Status

1

1.76

44

•55

Error

df

Child in Blue
MS
F
p

.60

1

.89

1.59 .21

4-66

.04 *

1

.37

.67 .42

3.23

.08

1

.26

.46 .50

44

.56

*p<.05

The "means for the main effect of teacher status relative to
the child in red are displayed in Table 38.

The indication is that

married teachers perceived confidence in the child's behavior more
frequently than did teachers that had been divorced.

As noted

above, the interaction hypothesis does approach significance so
that examining the means for child status/teacher status may be
beneficial.

It is noted from the examination of those means that

married teachers perceived confidence in the child in red's
behavior more so than did divorced teachers when the child was
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either dual-parented or single-parented.

The greatest difference

in perceived behavior appears to be when the child was from a
single-parent environment and the teacher was divorced.

Table 33
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Confident Behavior

Child in Red
SD

M

N

M

Child in Blue
SD
N

Single-Parented
Child

2.67

2.08

27

3.10

2.47

21

Dual-Parented
Child

2.71

2.57

21

2.30

1.98

27

Divorced Teacher

1.80

1.51

20

2.25

1.89

20

Married Teacher

3.32

2.54

28

2.93

2.42

28

Single-Parent Child/
Divorced Teacher
1.40

1.43

10

3.00

2.36

10

Single-Parent Child/
Married Teacher
3.41

2.06

17

3.18

2.68

11

Dual-Parent Child/
Divorced Teacher

2.20

1.55

10

1.50

.85

10

Dual-Parent Child/
Married Teacher

3.18

3.25

11

2.76

2.31

17

Sadness

The tests of the null hypotheses for the main effects of child
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status and teacher status produced exact probabilities of .03 for
the child in red on child status, and .05 for the child in blue on
teacher status.

The null hypothesis of no difference in perceived

frequency of behavior for a child due to the parental status of the
child is rejected in the case of the child in red.

Likewise, the

null hypothesis of no difference in the perceived frequency of
behavior for a child due to the marital status of the teacher is
also rejected for the child in blue (see Table 39).

Table 39
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Sad Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

1.89

4-95

.03*

1

1.35

3.08 .09

Teacher Status

1

.40

1.05

.31

1

1.88

4.26 .05*

Interaction of
Child Status and
Teacher Status

1

.01

.04

.85

1

.11

44

.38

44

•44

Error

.26 .62

*p<.05
With the rejection of the null hypothesis for the main effects
of child status for the child in red and the rejection of the null
hypothesis for the main effects of teacher status for the child in
blue, a review of the means in Table 40 is suggested.
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Table 40
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Sad Behavior

Child in Red
SD

Single-Parented
Child

Co

M

N

Child in Blue
N
M
SD

1.07

27

1.24

1.04

21

Dual-Parented
Child

.29

.56

21

2.33

2.11

27

Divorced Teacher

.45

.76

20

1.30

1.49

20

Married Teacher

.7 9

1.03

20

2.25

1.91

28

Single-Parent Child/
Divorced Teacher

.70

.82

10

1.10

1.28

10

Single-Parent Child/
1.06
Married Teacher

1.20

17

1.36

.81

11

Dual-Parent Child/
Divorced Teacher

.20

.63

10

1.50

1.72

10

Dual-Parent Child/
Married Teacher

.36

.50

11

2.82

2.21

17

In the case of the child in red, the indication is that when
the child was identified as the dual-parented child he was
perceived to exhibit sadness less frequently than when he was
perceived to be the single-parented child.

As sadness is not

considered to be a positive behavioral format, it may not be
surprising that teachers may associate sadness with a child said to
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be from a single-parent home.
Reviewing the means for the child in blue for the main effect
of teacher status, one finds that married teachers perceived 3ad
behavior more frequently than did teachers that had been
divorced.

The observance of this behavior may be attributed to the

unhappy effects that divorce often has upon people that experience
it, in this case the teacher, and affects their perceptions of
others.

Divorced teachers may be less sensitive to the behavior in

others.

Withdrawal

The null hypothesis for interaction, and the result of the
main effects of teacher status and child status were tested for the
behavior identified as withdrawal.

An exact probability more

extreme than the preset alpha of .05 was obtained on only the test
of the null hypothesis for the main effect of child status for the
child in blue (see Table 41)•
As child status is the main effect for which significance is
obtained, a review of the means for that variable is suggested (see
Table 42).

A review of the means indicates that when the child in

blue was given the identity of the single-parented child,
teachers, regardless of their marital status, perceived the
behavior of that child as being exhibited with less frequency than
when the child was identified as being dual-parented.

A possible

explanation is that teachers may anticipate children from singleparented homes to be less withdrawn in a social setting than
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children from dual-parented homes.

Table 41
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Withdrawal Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

.02

.05

.82

1

3.44

Teacher Status

1

.70

2.20

.15

1

.07

.16 .70

Interaction of
Child Status and
Teacher Status

1

.71

2 .2 4

•14

1

•56

1.22 .28

44

.32

44

.4 6

Error

7.45 .00 *

*£<.05
Timidity

The interaction and main effects hypotheses were tested on the
perception of the frequency of the behavior identified as timidity,
the act of being timid.

No exact probabilities more extreme than

the preset alpha level of .05 were obtained on any test of the null
hypotheses (see Table 43).
The failure to reject any of the null hypotheses indicates
that for this behavior the perception of teachers was not related
to their marital status, and that the parental status of
the child was not a factor in the perception of this behavior by
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Table 42
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Withdrawal Behavior

Child in Red
SD

M

N

Child in Blue
N
M
SD

Single-Parented
Child

.37

.74

27

•90

1.04

21

Dual-Parented
Child

.48

.98

21

1.85

1.35

27

Divorced Teacher

.60

.99

20

1.30

1.17

20

Married Teacher

.29

.71

28

1.54

1 .40

28

Single-Parent Child/
Divorced Teacher

.30

•48

10

.70

1.06

10

Single-Parent Child/
Married Teacher

.41

.87

17

1.09

1.04

11

Dual-Parent Child/
Divorced Teacher

.90

1 .29

10

1.90

•99

10

Dual-Parent Child/
Married Teacher

.09

.30

11

1.82

1.55

17

teachers.

The means for main effect variables and for the

interaction are presented in Table 44 for review.
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Selfishness

As in the case of timidity, the results of the test of the
null hypotheses for the behavior identified as selfishness failed

Table 43
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Timid Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
F
p
MS

Child Status

1

.60

2.29

.14

1

.57

.77 .39

Teacher Status

1

.06

.23

.63

1

.67

.90 .35

Interaction of
Child Status and
Teacher Status

1

.06

.22

.6 4

1

.6 4

.85 .36

44

.26

44

.75

Error

*£<.05

to produce significant exact probabilities in excess of the preset
alpha of .05 (see Table 45).

Based on the statement of the null

hypotheses for each of the tests, one may conclude that teacher
marital status or child parental status does not affect the
perception of the frequency of the behavior identified as
selfishness.

The means for the test of the interaction hypothesis,

and the means for the test of the main effects hypothesis are
presented in Table 46.
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Rebelliousness

In the case of the perception of the behavior identified as
rebelliousness, significant alphas were not obtained for any of the
hypotheses tested.

Table 47 and Table 43 are provided below

showing the exact probabilities received for each of the tests of
the null hypotheses and for the means of each of the main effect
variables.

Antisocial Behavior

The final behavior that was used to test the interaction and
main effects hypotheses was identified as antisocial behavior.

An

exact probability of .05 was obtained on the test of the null
hypothesis for the main effect of teacher status for the child in
blue.

This is sufficient to reject the null hypothesis of no

difference in perception of the frequency of behavior due to the
marital status of the teacher (see Table 49).
With the rejection of the null hypothesis for the behavior, a
review of the means for that variable is suggested (see Table
50).

It is noted that for the child in blue, married teachers

perceived antisocial behavior more frequently than did divorced
teachers.

This factor may be attributed to the experiences of

going through a divorce.

Perhaps relative to this behavior,

divorced teachers are less sensitive to its display and less
perceptive of it as a behavioral format.
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Table 44
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Timid Behavior

Child in Red
M
SD

N

Child in Blue
SD
N
M

Single-Parented
Child

.26

.71

27

2.43

2.36

21

Dual-Parented
Child

.42

.60

21

2.63

1.88

27

Divorced Teacher

.25

•44

20

2.10

1.83

20

Married Teacher

.39

.79

28

2.86

2.22

28

Single-Parent Child/
Divorced Teacher

.10

.32

10

1.70

1.83

10

Single-Parent Child/
Married Teacher

•35

.86

17

3.09

2.66

11

Dual-Parent Child/
Divorced Teacher

.40

.52

10

2.50

1 .8 4

10

Dual-Parent Child/
Married Teacher

•45

.69

11

2.71

1.96

17
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T a b le

45

Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Selfish Behavior

Source of
Variance

df

Child in Red
MS
F
P

1

.00

Teacher Status

1

.78

1.50

Interaction of
Child Status and
Teacher Status

1

.29

.55

44

.52

Error

Child in Blue
MS
F
p

1

.28

.66 .42

.25

1

.98

2.33 .13

.46

1

.01

.02 .89

44

.42

.00 1.00

Child Status

df

*£<.05

Summary

In this chapter, three research hypotheses were presented
for testing.

Each hypothesis was tested using the rating of

teachers' perception of behaviors for each of two children.

The

rating was on the intensity and frequency of expression of those
behaviors, when the children were identified as either singleparented or dual-parented.

The testing occurred under experimental

conditions with teachers selected for the procedure that were
married as well as divorced.
Null hypotheses were tested relative to an interaction
hypothesis, a main effects hypothesis for teacher marital status
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Table

46

Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Selfish Behavior

Child in Red
M
SD

N

Child in Blue
SD
M
N

Single-Parented
Child

2.37

1.86

27

.86

.79

21

Dual-Parented
Child

2.33

1.62

21

1.33

1.18

27

Divorced Teacher

2.70

1.87

20

.85

.99

20

Married Teacher

2.11

1 .64

28

1.32

1 .06

28

Single-Parent Child/
Divorced Teacher
2.80

1.81

10

.70

.95

10

Single-Parent Child/
Married Teacher
2.12

1.90

17

1.00

•63

11

Dual-Parent Child/
Divorced Teacher

2.60

2.01

10

1.00

1.05

10

Dual-Parent Child/
Married Teacher

2.09

1.22

11

1.53

1.23

17

and a main effects hypothesis for child parental status.

Tables of

means were presented for each of the dependent variables for each
behaviors.

Tables showing the exact probabilities obtained

for the interaction effect and each of the main effects under study
were also provided.

Several behaviors where exact probabilities

sufficient to reject the null hypothesis were obtained were
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Table 47
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Rebellious Behavior

Source of
Variance

df

Child in Red
MS
F
P

df

Child in Blue
MS
F
p

Child Status

1

.03

.04

.85

1

.24

.62 .43

Teacher Status

1

.28

.39

•54

1

.31

.81 .37

Interaction of
Child Status and
Teacher Status

1

1.82

2.55

.12

1

.00

.01 .92

44

.71

44

.38

Error

*£<.05

identified.

Comment was made relative to each behavior and

research hypothesis as appropriate within this chapter.

Discussion

of findings is made in greater depth in the next chapter.
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Table 48
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Children on Perceived
Frequency of Child's Rebellious Behavior

Child in Red
SD
M
.

N

Child in Blue
M
SD
N

Single-Parented
Child

4.26

3.07

27

.62

.97

21

Dual-Parented
Child

4.00

2.77

21

.48

.90

27

Divorced Teacher

4.00

2.25

20

.50

1.10

20

Married Teacher

4-25

3.55

28

.57

.79

28

Single-Parent Child/
Divorced Teacher
3.20

1.48

10

.60

1.26

10

Single-Parent Child/
Married Teacher
4.88

3.60

17

.63

.67

11

Dual-Parent Child/
Divorced Teacher

4.80

2.66

10

.40

.96

10

Dual-Parent Child/
Married Teacher

3.27

2.80

11

.53

.87

17
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Table 49
Analysis of Marital Status of Teacher and Parental
Status of Child on Perceived Frequency
of Child's Antisocial Behavior

Source of
Variance

df

Child in Red
F
MS
P

df

Child in Blue
MS
F
P

Child Status

1

.19

.20

.66

1

.02

Teacher Status

1

.00

.00

.96

1

1.71

Interaction of
Child Status and
Teacher Status

1

.00

.00

.92

1

.23

44

.96

44

•44

Error

.05 .83
3.90 .05*

.54 .47

*p<.05
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Table 50
Summary of Means for Interaction of Marital Status of
Teachers and Parental Status of Child on Perceived
Frequency of Child's Antisocial Behavior

Child in Red
SD

M

N

Child in Blue
N
SD
M

Single-Parented
Child

2.63

2.63

27

.67

1.32

21

Dual-Parented
Child

2.14

1.93

21

.56

1.01

27

Divorced Teacher

2.55

2.76

20

.25

.64

20

Married Teacher

2.32

2 .0 4

20

.86

1 .35

28

Single-Parent Child/
Divorced Teacher
2.70

3.30

10

.20

fA
VO
•

10

Single-Parent Child/
Married Teacher
2.59

2.27

17

1.09

1.64

11

Dual-Parent Child/
Divorced Teacher

2.40

2.27

10

.30

.67

10

Dual-Parent Child/
Married Teacher

1.91

1.64

11

.71

1.16

17
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CHAPTER V

DISCUSSION

Previous research relative to the academic success of singleparented children was flawed in design and produced findings that
were inconclusive.

There existed some support for the notion that

the expectations of teachers were flavored by the value system
orientation of that group and the interplay of society's general
attitude toward divorce.

Perceptions are the result of the

expectation that one holds, and are related to ones past
experiences.

They may also be due to ones value system

orientation.

In this study the perceptions of teachers of the

behaviors of children were analyzed where the marital status of the
teacher, either married or divorced, and the parental status of the
child, either single-parented or dual-parented, were allowed to
interact.
Within the interaction, two independent variables, teacher
marital status, and child parental status, each having two
conditions: married and divorced status for the teacher, and
single-parented or dual-parented status for the child, were studied
relative to the ratings of intensity and frequency of child
behavior by teachers.
In several instances it was demonstrated that the perception
of the teacher of the behavior of the child was influenced when the
teacher believed the child to be from a single-parented family.

It
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is further demonstrated that the perception of the child, held by
the teacher differed among teachers as the marital status of the
teacher varied from married to divorced status.

In one event, it

was demonstrated that the rating of the child was the result of the
interaction of the variable of teacher status and the variable of
child status.
The parental status of child, especially the single-parented
child status has been discussed in other research and reference to
the single-parented child is found within the literature.

The "at

risk" label has been applied, and the consequence of being reared
in the single-parented environment has been questioned.
The research presented in this study addressed the singleparented issue, and included in its design a second variable, the
marital status of the teacher.

The results indicate that the

variable of child status as well as the variable of teacher marital
status functions relative to the perception of the child's
behavior.

Teachers held an expectation for the child based on

either his "single-parented' or "dual-parented" label.

Such a

predisposition or expectation may not be too surprising due to the
recent attention afforded the single-parented child.
However, equally as important, yet less often spoken of in the
literature is the affect of the teacher's marital status, found in
this research to have significant bearing on teacher expectation.
It is now evident that the teacher's expectation of the child is
due to more than his/her expectation for the child due to the
child's label, but also as a function of his/her personal marital
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circumstance.
Whereas the interaction hypothesis may have achieved
significance only once in this study, the affect of the main
effects variables are significant and suggest that perceptions are
altered due to the parental status of the child or the marital
status of the teacher.

The results are discussed further in the

succeeding pages for behaviors where significant exact
probabilities were found.

Significant Findings on the Test of the Interaction
Hypotheses for Child Parental Status with
Teacher Marital Status

Withdrawal

Withdrawal behavior was the only behavior for which an inter
action effect was found to be significant.

In this case, an exact

probability of .0 4 was obtained against the preset alpha level of
.05 on the measure of the intensity of the behavior for the child
in red (see Table 1).

An interaction occurs when two or more

independent variables interact with each other to produce a vari
ation in the expression of the dependent variable. In the case at
hand, the marital status of the teacher interacts with the parental
status of the child to produce a difference in the perception of
the child in red's behavior for the intensity of the behavior
identified as withdrawal.

An examination of Table 2 provides

greater understanding of that interaction.

Relative to the single-

parented child, it appears that married teachers perceived the
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withdrawal behavior to be greater in intensity than did divorced
teachers.
Relative to the same child when seen as dual-parented, it
appears that divorced teachers perceived the withdrawal behavior to
be greater in intensity than did married teachers.

In essence, the

child was viewed differently when either the marital status of the
teacher varied or the child's parental status varied.

This

difference in perception by teachers of children may be sufficient
to alter the relationship between the teacher and child.

In this

case as married teachers perceived the withdrawal behavior more
intensely when the child was said to be single-parented and as
withdrawal may not be a positive attribute for the child to
display, the child may be placed at a disadvantage relative to the
teacher's expectations for him.

In the same manner the divorced

teachers rated the same child's behavior more intense for that
behavior when the child was dual-parented.

Based on the findings,

a child from a single-parented home, who exhibited withdrawn
behaviors, would be best placed in a classroom with a divorced
teacher.

In like manner, a dual-parented child could be better off

with a married teacher.
In the sections that follow, the discussion is presented for
the effects on the perception of the child's behavior due to the
function of the main effect variables which are the marital status
of the teacher and the parental status of the child.

The results

relative to the measure of the intensity of the child's behavior is
provided first, followed by the discussion of the results for the
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frequency of the behavior for teacher statue and child status
respectively.

Significant Findings on the Test of the Main Effects
Hypotheses for Intensity of Child's Behavior Due
to Teacher Marital Status

Cheerfulness

The test of the main effects null hypothesis of no difference
in the perception of cheerfulness for children due to the marital
status of teachers yielded an exact probability of .02 for the
child in red (see Table 5).

This is sufficient to reject the null

hypothesis in favor of the alternative hypothesis that states that
the perception of the child's behavior is different due to the
marital status of the teacher.

An examination of the means (see

Table 6) shows that married teachers rated the child's behavior as
being more intense than did divorced teachers.

As cheerfulness is

a positive behavioral attribute, it may be suggested on the basis
of this research that married teachers tend to perceive a child's
cheerfulness behavior differently (more positively) than do
divorced teachers.

In effect, married teacher's expectations could

be such as to look for more of that behavior in children.

Divorced

teachers could have different expectations for children resulting
in fewer observances of this particular behavior for a child.
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Cooperation

An analysis of the means for the behavior cooperation shows
that teacher status is significant for the behavior of the child in
red (see Table 7).

Teachers that were married tended to rate the

child's cooperation as more intense than did teachers who had been
divorced (see Table 8).

The status of the child is not a factor.

The variable appears to be a generalized factor of the status of
the teacher and not due to the child's parental status.

Confidence

Teacher status was found to be significant for the perception
of the behavior identified as confidence as exhibited by the child
in blue (see Table 13).

A review of the means (see Table 14) for

that variable shows that divorced teachers rated the child's
behavior as more intense than did married teachers.

Considering

the psychosocial model for divorce, an explanation may be that
persons that have experienced divorce tend to perceive the behavior
of others as being more confident than their own.

Divorced

teachers may have observed the child in blue as being very
confident in his actions relative to their own confidence had they
been placed in the same situation.

Selfishness

Significance was found for teacher status relative to the
perception of selfishness (see Table 21).

Married teachers saw the
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child in blue as being more selfish on the intensity measure than
did divorced teachers.

Selfishness is another behavior generally

considered to have a negative value.

A difference in the percep

tive set of the teacher due to past life experiences could affect
the teacher-child relationship.

This effect could be that married

teachers tend to see children in general as being more selfish than
divorced teachers and relate with children on that basis.

Divorced

teachers saw such behaviors as less intense and may relate more
favorably with all children.

The resultant behavior could affect

the learning environment and ultimately the success of the child.

Antisocial behavior

Married teachers saw the behavior of the child in blue as
being more antisocial than did the divorced teachers (see Table
25).

It has been noted that many factors outside of pure academic

prowess affect grading.

The social nature of the child is

consistently suggested to be one of those factors, usually figuring
positively in the teacher-child interaction.

Based on this find

ing, divorced teachers, more so than married teachers, may tend to
adjust grades in favor of a child seen to be social.

In effect, a

difference in academic success may be affected due to the teacher,
not due to the child and his/her functioning in the class room.
The ideal good student identity may be different for teachers
depending on their marital status and not as a function of the
child's behavior.

In effect, there may be a bias against a child

or in favor of a child by the teacher due to the marital status of
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the teacher and not due to the nature of the child.

Perhaps, the

explanation to parent(s) by children for their poor grades, that
"the teacher doesn't like me," should not be taken too lightly!

Significant Findings on the Test of the Main Effect
Hypotheses for Intensity of Child's Behavior Due
to Child's Parental Status

Acting out

Significance was found for the behavior identified as acting
out for the child in blue (see Table 3).

A review of the means for

when the child's identity was single-parented and dual-parented
indicates that when the child was said to be from a single-parented
environment, acting out behavior was rated as more intense than
when he was identified as being from a dual-parented household (see
Table 4)«

The rating was by all teachers and not confined to

either married or to divorced teachers.

One could conclude that

teachers in general rated the single-parented child more extremely
than they did when the same child was identified as the dualparented child.

The behavior, acting out, is considered as a

negative attribute, thus the greater measure of the intensity of
that behavior indicates that teachers in general are more negative
toward the single-parented child for that behavior.
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Significant Findings on the Test of the Main Effects
Hypotheses for Frequency of Child's Behavior Due
to Teacher Marital Status

Cheerfulness

The null hypothesis of no difference in the perception of
cheerfulness of children due to the marital status of the teacher
was tested against a preset alpha level of .05.

The exact proba

bility obtained for the boy in red for that test was .0 4 ,
sufficient to reject the null hypothesis of no difference in per
ception (see Table 29).

The rating of the behavior was on the

frequency of expression of the behavior.

A review of the means in

Table 30 indicates that married teachers perceived more acts of
cheerfulness than did divorced teachers.

It may be that the

preceptive set of an individual is contingent upon attitudes and
other psychological characteristics of the individual.

Perhaps,

people that are cheerful in nature perceive cheerfulness in others
more frequently than do people that are not by nature cheerful.
The act of divorcement, it is often suggested, is traumatic and
stressful.

Perhaps, the trauma and stress experienced during

divorce remain as a residue and later distort one's perception of
the behaviors of others.

Assertiveness

Assertiveness was defined within this study as a behavior in
which one overtly attempts to defend oneself or attempts to obtain
something for oneself to which he/she claims a right.

This
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behavior was viewed differently by teachers based upon marital
status rather than on the parental status of the child.

The test

of the hypotheses (see Table 33) and the means (see Table 34)
suggest that married teachers observed that behavior for the child
in red more frequently than did divorced teachers.

Again, one may

conjecture that the act of divorcement affects one's behavior
relative to the assertive behavioral format.

Are people that have

experienced divorce less assertive than people that have never
experienced divorce?

An extension of that question would seek to

identify if a lack of assertive behavior affects the perceptions of
others, such as the children in the class room.

It is suggested

that such a factor may interfere with the interaction between child
and teacher and affect the learning environment.

Confidence

Confidence was another positive behavioral format.

According

to the results of this study, it was seen differently by teachers
depending upon their marital status.

It was discussed earlier that

the intensity of the behavior was seen to be greater by divorced
teachers than by married teachers.

In the analysis of the fre

quency of the perception of the behavior (see Table 37 and Table
38), the opposite was found to be true.

Relative to the frequency

of expression of confidence, married teachers rated the child in
red as more confident than did divorced teachers.

In essence,

married teachers observed the behavior more frequently but, as
shown earlier, divorced teachers viewed those behaviors as being
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more intense.

This difference may be due to life experiences of

the teacher involved in a divorce.

Divorced persons may be less

frequently confident yet more intense in such behaviors than are
their married colleagues.

Such persons may be more observant of

the intensity of that behavior in others yet less observant of its
frequency.

Sadness

When the null hypothesis for the main effects hypothesis of a
difference in perception of behaviors due to teacher status was
tested, teacher status was found to be significant for the child in
blue while child status was significant for the child in red (see
Table 39).

Since child status is dealt with separately when the

main effect of child status is discussed, no further comment will
be made at this point,

A. review of the means (see Table 4-0)

indicates that for the child in blue, married teachers observed
this behavior more frequently than did divorced teachers.
It was suggested in the literature that cheerfulness of the
child tends to be an attribute that affects the teacher's per
ception and tends to place a child in the "good student" classifi
cation.

This classification tends to assist the child in the

attainment of good grades.

If this is true, then it may be

difficult for a child assessed as being sad to achieve that status
and, therefore, the grades earned by that child may be adversely
affected.

If married teachers rate such children more negatively

as was evidenced in this study than divorced teachers, it could be
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to the child's advantage to have a teacher that is divorced if the
child's behavior conforms to an appearance of sadness.

Antisocial behavior

It has already been noted in the discussion of the intensity
rating of this behavior that the social nature of the child is
thought to affect the interaction with teachers in a positive
way.

Conversely antisocial behavior would likely reduce the qual

ity of an interaction between student and teacher.

As quality of

interaction is suggested to play a role in the educational process,
a child showing antisocial behavior either intensely or frequently
may be at a disadvantage.
A review of Table 49 indicates that when the null hypothesis
of no difference in the perception of a child's antisocial behavior
due to the marital status of the teacher was tested, an exact
probability of .05 was obtained.

The obtained alpha being the same

as the preset alpha is considered here to be significant.

A review

of the means for teacher status in Table 50 shows that for the
child in blue, married teachers observed antisocial behavior more
frequently than did divorced teachers.
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Significant Findings on the Test of the Main Effects
Hypotheses for Frequency of Child's Behavior Due
to the Parental Status of the Child

Acting out

It has been demonstrated throughout the review of the
literature that a great deal of attention has been paid to singleparented children relative to their behavior as well as to academic
success.

The test of the main effects hypothesis produced exact

probabilities sufficient to reject the null hypothesis of no
difference in perception of behaviors due to the parental status of
the child for tested behavior.
The behavior, acting out, is found to produce a significant
exact probability when the effect of child status is studied rela
tive to the intensity of the behavior for the boy in blue.
Similarly, an exact probability of .00 was obtained, sufficient to
reject the null hypothesis of no difference in perceived behavior
due to the parental status of the same child (see Table 27).

A

review of Table 28 shows that when the child was identified as
being from a single-parent environment, he was perceived to display
acting out behavior more frequently than he was when he was identi
fied as a dual-parented child.

This difference may be due to the

expectation that is held for the single-parented child by teachers
as they observed this behavior.

Such expectations in the classroom

may be sufficient to reduce the quality of the relationship between
student and teacher and may place the child at a disadvantage rela
tive to academic success.
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Sadness

Sadness was another behavior for which an alpha level more
extreme than .05 was obtained.

A review of Table 39 shows that for

the child in red an exact probability of .03 was obtained thus the
null hypothesis was rejected.

A review of Table 40 indicates that

when the child was identified as the single-parented child, he was
perceived as exhibiting more acts of sadness.

Here too, sadness is

a more negative behavior than is its opposite, cheerfulness.

A

higher rating, therefore, has the effect of a more negative rating
of that child's behavior.

As the child's identity is the variable,

one may conclude that the expectation held for the single-parented
child is that he will be more sad than his dual-parented peer.

Withdrawal

It was hypothesized that the perception of a child's behavior
would be related to his parental status.

When the null hypothesis

of no difference in perception of behavior identified as withdrawal
was tested, an exact probability of .00 was obtained for the child
in blue (see Table 41)•

The rejection of the null hypothesis sug

gests that the means in Table 42 be reviewed.

It is seen from the

difference in the means that when the child in blue was identified
as being the dual-parented child, he was perceived to exhibit
withdrawal behavior more frequently than when he was identified as
a single-parented child.

Withdrawal behavior is defined in this

study as non-participative behavior with a given activity or lack
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of interaction with another.

In this context, the dual-parented

child was seen to be non-participative or appeared not to interact
with the other child in the classroom with greater frequency than
when he was thought to be a single-parented child.

It may be that

the expectation by teachers for a single-parent child is that he
may seek more attention from others, and in so doing exhibit less
behavior that could be perceived as withdrawn.

Conclusion

It may be that the description of the idealized child as a
good student may be more subjective than previously thought.
Entering into that description may be the child's single-parented
or dual-parented characteristics found in this study to be a
contributing factor.

The interaction between the child's parental

status and that of the teacher's marital status was also found to
be a factor in one test of the research hypothesis and cannot,
therefore, be discounted.

However, the effect that was

consistently found to be a possible attribute contributing to a
difference in perception and, therefore, to a difference in the
relationship between student and teacher was the teacher's marital
status.

It would be difficult to estimate the effect that

perception has on teacher-student relationships, for other factors
probably are functioning.

However, it is important to note that a

difference in perception is seen to exist.
The research presented in this study demonstrates that the
perceptive set of the teacher is affected by the marital status of
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the teacher.

Such a difference could result in significant changes

in the way in which the teacher interacts with the student
resulting in an impaired learning environment for the child.

With

what already is known about the perception of children relative to
the attainment of "good student" status with teachers, one may, by
extension of logic, speculate that a child may have his grades
affected by how he is perceived by the teacher.
It was noted that in approximately 15% of the nation's
schools, grades are awarded by teachers on standards established by
the teacher.

That standard is subject to a multitude of variables

which may include the child's parental status and perhaps more
importantly, the marital status of the teacher.

If good students

get good grades and the idealized "good student" is defined based
on the perceptions held by teachers, and if teacher perception is
affected by such things as the child's parental status or the
teacher's marital status, then it may become difficult to defend
the teacher-based grading system.
It was demonstrated in the literature that several measures of
academic performance have been used relative to the issue of
academic success of single-parent children.

It has also been

demonstrated in the literature that differential teacher expecta
tions exist relative to a child due to his or her single-parent
status.

The research presented in this study investigated another

possible element of the student/teacher relationship, that being
the marital status of the teacher and its possible interaction with
the parental status of the child.

It was found in this study that

R eproduced with permission of the copyright owner. Further reproduction prohibited without permission.

119

the marital status of the teacher acting as a main effects variable
was in several instances significant by itself in bringing about a
difference in the perception of the child.

Perhaps in those

studies where grades were used as indicators of academic success,
teacher perception, and not academic success of the child was being
addressed.

It may be that a child's grades are a result of the

number of parents that he has, the marital status of the teacher,
and the academic performance that the child is capable of
demonstrating.
It has been demonstrated that previous research and the
feeling of educators suggests that single-parented children are a
population "at risk."

It is evident that educators are concerned

with the success of the single-parented child population as they
experience more children with that status coming to the nation's
schools.

Several researchers indicated that it was the life

experiences that children have due to the divorce of their parents
that placed them "at risk", and affected academic success.

It was

also suggested that the expectations held by teachers for these
children are different than for their dual-parented peers.

It was

found in this research that the teacher's experience with divorce
affect the expectations held for children.

This researcher

believes that it is this latter effect that is of consequence and
one that must gain the attention of educational leaders.

Implications

There are several aspects of this study that have implications
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for the educational leader.

They are:

(a) the assumption of a

problem for the single-parent child as a result of his/her single
parent status, b) the interactive relationship developed between
the teacher and child.

The Single-Parent Child Syndrome

The literature reviewed as part of thi3 study identified that
there e.xists, due to the increasing numbers of single-parented
children, an ever increasing assumption that the single-parent
child is a child "at risk" for failure in the school system.

A

review of the literature, however, reveals that the "at risk"
status may be more a matter of conjecture than a fact based on
empirical research.

There is an element of creditability to the

assumption that these children will have interrupted educational
growth during the period immediately proceeding and following the
family breakup.

However, the measurement and documentation of this

is not conclusive.
The research presented here implies that educators must be
careful not to assign "at risk" status too broadly or to a too
generalized population.

The 3imple act of being from a single

parent home should not automatically place the child in an "at
risk" category.

Nor should dual parentedness automatically signal

success for the dual-parented child.
There is evidence that in some situations the child is not
impeded in his/her development and some evidence that such things
as creativity may be enhanced.

There is also a body of research
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that suggests that sex, age, and race of the child may be variables
that one needs to consider before applying generalized labels.

Interaction Between Teacher and Child

Perhaps the greatest implication for this research lies in the
analysis of the relationship that exists between teacher and
child.

Previous research and interventions have focused their

attention on the child, often ignoring the fact that teachers
constitute at least 50% to the teacher-child relationship.

Future

interventions relative to the issue will need to consider the ele
ments of the relationship that are attendant to the attitudes of
teachers.

Only then will educators begin to interact with all

populations of students, and particularly with those populations
that are "at risk", to develop strategies and processes that
enhance the educational success of all children.

No longer will

dealing with the single-parented child as "different" within the
general educational structure be permissible, nor will explanations
based solely on the child's experiences or parental relationships
be acceptable as these populations experience success or failure in
the school system.

Educators will have to share the responsibility

and provide the leadership to address all of the issues.

No longer

will assumptions and value system "knowledge" or feeling be allowed
to affect educational policy or practice.

Future Research

The researcher acknowledges that this research is not
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conclusive on the issue at hand.

However, he does suggest that due

to an approach that has dealt with the child as well as with the
teacher, an increase in the understanding of the relationship
between child and teacher has been gained.

Because of the multi

plicity of possible altered environments that exist in the educa
tional environment, differences in racial mixes in schools, and
other demographic situations, it would be impossible to develop a
research procedure that would adequately and conclusively control
for all possible variables.
The current research utilized white teachers from middle class
communities.

The communities are considered to be conservative, as

indicated by the voting record in national and state elections
where the tendency is to support the Republican candidate for
office.

The influence of the Reformed Church of America prevails

throughout the life style of community members.

The sample was

selected by random process from all available elementary teachers
in the districts, with proportionate numbers of married and
divorced teachers identified for the study.

This demonstrates that

within this community, divorce is prevalent among the teaching
staff.

In light of the conditions mentioned above, the researcher

is compelled to caution that this research performed in another
setting with mixed races, different age groups, and different
social classes may obtain variations in findings.
Recognizing this, the researcher suggests that further
research be conducted, not of the traditional post-hoc nature that
seems to be so prevalent in previous attempts to address thi3
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issue, but rather with other experimental designs, and ultimately
with longitudinal studies where a number of single-parented chil
dren and teachers of different marital status are followed over an
extended period of time.

In such research, the children that are

affected by divorce and come to live in a single-parented household
must not be treated as "different" or as some sort of a sub-set of
the norm.

Research so conducted will only continue to be subject

to bias and will not provide additional useful information relative
to the real issues.
Finally, any research conducted on the success of singleparented children that does not consider the interaction of the
educational professional in its design is, in the opinion of this
researcher, not considering the entire question, nor will it
advance understanding or lead to improved practice in dealing with
all children in the educational setting.

Clearly, future research

as well as educational practice must address the child side as well
as the teacher side of the child/teacher interaction process.

Only

then will potentially effective processes be applied and
inappropriate assumptions removed from practice.

Summary

In this chapter, discussion focused on the research findings
for which the conceptual hypotheses were supported.

Commentary was

made on the utilization of two children within the research design
and how two tests of the null hypotheses were obtained for each of
the research hypotheses.

The differences in findings for tests of
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the hypotheses relative to each child were discussed.

Comment was

made relative to tests of the hypotheses where the results for the
child in red did not agree with those for the child in blue.

Based

on that discussion, the researcher suggested that further
discussion be based on the significance of findings irrespective of
the lack of agreement of findings for both children.
Discussion was presented for each behavior for which a
significant alpha was obtained for either the interaction
hypothesis or for one or both of the main effects hypotheses.

This

was provided on each of the measures of the child's behavior, the
intensity and the frequency of expression, and the behavior that
was observed by the teacher.
Conclusions were drawn by the researcher and the implications
of this research were discussed.

The researcher suggested that

future research relative to the single-parented child and the mari
tal status of the teacher be developed that employs appropriate
designs and that longitudinal studies are needed to further examine
the relationships suggested in this study.
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APPENDIX A

Behavior Analysis Instrument - Form A
The Gallup Polls consistently rates school discipline as one
of the primary concerns of parents and other community members.
The concept of school discipline seems to function with rather
generalized parameters.

What in fact is the population referring

to when they say "school discipline should be better"?

This study

is designed to assess teacher and parent perception of discipline;
that is, do we tend to identify behaviors alike and do we tend to
perceive behaviors with like frequencies and with the same degree
of severity?
You will view a 20-minute video tape of two preschool-aged
children at play in an unsupervised setting.

The children have

been matched as closely as possible for age and general
development.

An interview with the parents of the little boy in

red and with the mother (parents divorced) of the little boy in
blue confirmed that the behaviors on the tape are consistent for
each child.
Using the checklist below, please watch for each of the
behaviors listed in the left column and mark with a (check) each
time you observe that behavior for either of the children.

At the

end of the tape reflect on each behavior and please rate each child
based on your impression of the intensity of the observed
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behavior.

Note that 1 is low and 10 indicates high levels of

intensity.
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APPENDIX B

Behavior Analysis Instrument - Form B
The Gallup Poll consistently rates school discipline as one of
the primary concerns of parents and other community members.

The

concept of school discipline seems to function with rather
generalized parameters.

What in fact is the population referring

to when they say "school discipline should be better?"

This study

is designed to assess teacher and parent perception of discipline;
that is, do we tend to identify behaviors alike and do we tend to
perceive behaviors with like frequencies and with the same degree
of severity?
You will view a 20-minute video tape of two preschool-aged
children at play in an unsupervised setting.

The children have

been matched as closely as possible for age and general
development.

An interview with the parents of the little boy in

blue and with the mother (parents divorced) of the little boy in
red confirmed that the behaviors on the tape are consistent for
each child.
Using the checklist below, please watch for each of the
behaviors listed in the left column and mark with a (check) each
time you observe that behavior for either of the children.

At the

end of the tape reflect on each behavior and please rate each child
based on your impression of the intensity of the observed
behavior.

Note that 1 is low and 10 indicates high levels of

intensity.
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APPENDIX C
Survey Instrument - Frequency

Please complete the following:
1.
2.
3.
4.

Are you a parent
or a teacher
?
Are you married ______ single (never married)____
or separated _____?
If a parent, what is the age of your oldest child
If a teacher, what grade level do you teach_____'

BEHAVIOR

CHILD IN BLUE

divorced
?

CHILD IN RED

SAMPLE:
ACTING OUT
AGGRESSIVE
BEHAVIOR
SADNESS
CHEERFULNESS
WITHDRAWAL
BEHAVIOR
TIMIDITY
SELFISHNESS
REBELLIOUSNESS
COOPERATION
ANTISOCIAL
BEHAVIOR
CONFIDENCE
ASSERTIVENESS
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APPENDIX D
Survey Instrument - Intensity

BEHAVIOR

CHILD IN BLUE

CHILD IN RED

SAMPLE:

1-2-3-4-5-6-7-6-9-10

1-2-3-4-5-6-7-8-9-10

ACTING OUT

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-3-9-10

AGGRESSIVE
BEHAVIOR

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

SADNESS

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

CHEERFULNESS

1-2-3-4-5-6-7-3-9-10

1-2-3-4-5-6-7-8-9-10

WITHDRAWAL
BEHAVIOR

1-2-3-4-5-6-7-3-9-10

1-2-3-4-5-6-7-8-9-10

TIMIDITY

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

SELFISHNESS

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-3-9-10

REBELLIOUSNESS

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

COOPERATION

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

ANTISOCIAL
BEHAVIOR

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

CONFIDENCE

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-8-9-10

ASSERTIVENESS

1-2-3-4-5-6-7-8-9-10

1-2-3-4-5-6-7-B-9-10
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APPENDIX E

Definition of Terms

Single-Parent Child: A child that resides with only one of his/her
natural parents, regardless of second parent visitation rights, or
the remarriage of the custodial natural parent.
Single-Parent Family:

A family unit consisting of one natural

parent with custodial care for one or more of his/her natural
children.
Custodial Parent; The parent in a single-parent family who has
been awarded through divorce custody of a child by the court.
Natural Child:

The child born to a parent, as differentiated from

an adopted child or child otherwise awarded by court action.
Natural Parent:
Intact Family:

The biological parent of a child.
A family unit, compromised of two adults who are

natural parents of one or more natural children, where both parents
share jointly custodial responsibility.
Dual-Parented;

For this study, dual parented shall mean the same

as "intact family."
Academic Success:

Shall mean the measure of scholastic standing as

represented by grade point average, based upon the subjective and
objective evaluation by a teacher or by teachers.
Acting Out:

The discharge of impulsive behavior that appears to
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lessen tension or is unexpected or inappropriate for the given
situation.
Aggressive Behavior: An unprovoked attack or action by one child
upon another.
Sadness;

An external expression of remorse or sorrow with or

without tears.
Withdrawal Behavior:

Non-participative behavior within a given

activity or lack of interaction with another.
Timidity: Not entering into exchanges readily or with reservation.
Selfishness:

Exhibits behaviors that reflect self interest over

that of an other.
Rebelliousness: An act of resisting the authority of another, or
acting in opposition to another's request.
Cooperation: Engaging in joint activity, sharing, demonstrating
concern for the activity of the other.
Antisocial Behavior:

To relate in an unfriendly manner toward

another, or to exhibit antisocial behavior.
Confidence:

Showing trust in his/her own behavior relative to a

situation or in relationship to another.
Assertiveness: To overtly attempt to defend oneself or to attempt
to obtain something for oneself to which he/she claims a right.
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APPENDIX F

Summary of Results for Interaction of Teacher Status and
Child Parental Status on Intensity of Perceived Behavior

Behavior

Child in Blue

Child in Red
df

MS

F

P

Acting Out

1

.11

.01

.92

1

15.47

3.06 .09

Cheerfulness

1

5.66

.85

•36

1

18.14

3.48 .07

Cooperation

1

1.51

•30

.59

1

.10

.04 .85

1.70

•44

.51

1

.05

.00 .93

Assertiveness

df

MS

F

P

Aggressive

1

1.47

•41

.53

1

3.10

1.32 .26

Confidence

1

1.21

.19

.66

1

.31

.06 .81

Sadness

1

.52

.17

.69

1

7.29

1.40 .24

Withdrawal

1

10.90

4-30

.04*

1

.50

.07 .80

Timidity

1

1.02

.22

.6 4

1

.72

.09 .76

Selfishness

1

.36

.05

.82

1

4-19

1.08 .31

Rebelliousness

1

6.10

.85

.36

1

.32

.16 .69

Antisocial

1

17.76

1.84

.18

1

1 .04

•31 .58
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APPENDIX G
Summary of Results for Interaction of Teacher Status
and Child Parental Status on the Frequency
of Perceived Behavior

Behavior

Child in Red

Child in Blue

df

MS

F

p

df

Acting Out

1

.03

.03

.86

1

1.24

2.24 .14

Cheerfulness

1

.01

.02

.90

1

.03

.04 .84

Cooperation

1

.02

.04

.85

1

.53

1 .14 .29

Assertiveness

1

.10

.15

.71

1

2.07

2.02 .16

Aggressive

1

.00

.00

.97

1

.02

.0 4 .8 4

Confidence

1

1.76

3.23

.08

1

.26

.4 6 .50

Sadness

1

.01

.04

.85

1

.11

.26 .62

Withdrawal

1

.71

2 .2 4

.14

1

.56

1.22 .28

Timidity

1

.06

.22

.64

1

.64

.85 .36

Selfishness

1

.29

.55

.46

1

.01

.02 .89

Rebelliousness

1

1 .82

2.55

.12

1

.00

.01 .92

Antisocial

1

.00

.00

.92

1

•23

.54 .47

MS

F

p
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APPENDIX H

Summary of Effects of Teacher's Status on the Perception
of the Intensity of the Child's Behavior

Behavior

Child in Blue

Child in Red

df

MS

F

P

df

MS

F

p

Acting Out

1

14.76

1 .4 6

.22

1

19.62

3.89 .06

Cheerfulness

1

37.68

5.68

.02*

1

6.90

1.33 .26

Cooperation

1

23.32

4 .6 6

.04*

1

.40

.14'.71

Assertiveness

1

7.31

1.92

.17

1

1.93

.30 .59

Aggressive

1

11.15

3.11

.08

1

.78

.33 .57

Confidence

1

12.32

12.32

.17

1

23.56

4.43 .04*

Sadness

1

2.82

.89

.35

1

9.79

1.89 .18

Withdrawal

1

0.68

.27

.61

1

20.68

2.84 .10

Timidity

1

1.10

.24

.63

1

28.49

3.74 *06

Selfishness

1

.00

.00

.99

1

26.56

6.82 .01*

Rebelliousness

1

.67

.09

.76

1

.17

Antisocial

1

2.01

.21

.65

1

20.64

.08 .77
6.08 .02*

*p<.05
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APPENDIX I
Summary of Effects of Teacher's Status on the Perception
of the Frequency of the Child's Behavior

Behavior

Child in Red

df

MS

F

Child in Blue

df

P

MS

F

P

Acting Out

1

2.39

2.62

.11

1

1 .54

3.80 .10

Cheerfulness

1

2.43

4-47

.04*

1

1.12

1.70 .20

Cooperation

1

1.79

3.61

.09

1

1 •43

3.08 .09

Assertiveness

1

3.01

4>58

.04*

1

•45

•44 .51

Aggressive

1

1.12

.25

.62

1

.00

.00 .97

Confidence

1

2.55

4.66

.04*

1

.37

.67 .42

Sadness

1

.40

1.05

.31

1

1.88

Withdrawal

1

.70

2.20

.15

1

.07

.16 .70

Timidity

1

.06

.23

.63

1

.67

.90 .35

Selfishness

1

.78

1.50

.23

1

.98

2.33 .13

Rebelliousness

1

.28

.39

.54

1

•31

.81 .37

Antisocial

1

.00

.00

.96

1

1 .71

3.90 .05*

4.26 .05*

*p<.05
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APPENDIX J

Summary of Effects of Child's Parental Status on the Perception
of the Intensity of the Child's Behavior

Behavior

Child in Red

df

MS

Acting Out

1

Cheerfulness

Child in Blue

df

MS

F

P

2.85

.28

.60

1

69.37

1

5.66

.85

.36

1

.77

.15

.70

Cooperation

1

12.30

2.46

.12

1

1.06

.37

.55

Assertiveness

1

1.15

•30

.58

1

3.65

•57

.4 6

Aggressive

1

4-95

1.38

.25

1

.89

.38

•54

Confidence

1

1.60

.25

.62

1

4.62

.87

.36

Sadness

1

.00

.00

.98

1

5.63

1.09

.30

Withdrawal

1

3.09

1.21

.28

1

2.95

.41

.53

Timidity

1

.45

.09

.76

1

3-47

.4 6

.50

Selfishness

1

10.93

1.52

.23

1

.13

.03

.86

Rebelliousness

1

.19

.03

.87

1

.01

.00

.94

Antisocial

1

6.50

.67

•42

1

1.41

.31

.58

F

P

13.74 .00*

*£<.05
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APPENDIX K
Summary of Effects of the Parental Status on the Perception
of the Frequency of the Child's Behavior

Behavior

Child in Red

df

MS

Acting Out

1

Cheerfulness

Child in Blue

df

MS

F

F

P

.02

.02

.88

5.08

1

.69

1.26

.27

.53

.80 .38

Cooperation

1

.31

.6 4

.43

.21

•4^ .50

Assertiveness

1

.83

1.27

.27

1.17

1.15 .29

Aggressive

1

.77

1.59

.21

.01

.02 .88

Confidence

1

.15

.28

.60

.89

1.59 .21

Sadness

1

1.89

4*95

.03*

1.35

3.08 .09

Withdrawal

1

.02

.05

.82

3.44

7.45 .00*

Timidity

1

.60

2.29

.14

.57

.77 .39

Selfishness

1

.00

.00

1.00

.28

.66 •42

Rebelliousness

1

.03

.04

.85

.24

.62 •43

Antisocial

1

.19

.20

.66

.02

.05 .83

P

9.25 .00*

*£<.05
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